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LISTENING TO BODY LANGUAGE

Abstract

This article discusses how to use English to teach students more effectively,
share practical ideas, such as the ability to regularly listen to video content in
English, and describe physical characteristics. Body language is very important,
therefore its description is in our language. Communications experts say that
only a small percentage is verbal, and a large percentage is through body
language.
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Body language plays a key role, especially at the subconscious level, in
communication and an awareness of it and how it can vary from culture to
culture, can be particularly important in helping students to develop their ability
to understand in a real environment.

Listening is an important part of our everyday life. When you are learning a
new language it sounds like everyone is speaking very fast. With lots of listening
practice your ears will get accustomed to the sounds of the English language.

Listening in communication has several beneficial results. Good listening
leads to getting useful and updated information. Good listening creates a better
understanding and rapport between the speaker and listener. Good listening
leads to better decisions. Good listening provides the best feed back to the
speaker.[1]

I. The features of body language.

Eye contact

Facial expression

Proximity

Posture

o Gesture

I1. How to teach body language?
ITII. Conclusion

I. The features of body language.
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Body language is made up of a whole range of features many of which we
combine together without ever thinking about what it is we are doing or what we
are expressing.

Eye contact can have a very significant influence when you are interacting
with them.

It can play a key role in helping to establishing rapport and failing to make
eye contact in many cultures is associated with being dishonest or having
something to hide.[2]

Eye contact also plays an important role in turn taking during conversation.
Among a group of people, a speaker will often make eye contact with the person
he or she wants a response from. Someone who wants to enter or interject in a
conversation will catch the eye of the person speaking to indicate that they want
to interrupt, and equally someone who no longer wants to listen will avoid eye
contact.

People who know each other well can communicate mutual understanding
with a single look.

Eye contact is also a way of communicating attraction.

Facial expressionis one of the most obvious and flexible forms of
communication and can easily convey mood, attitude, understanding, confusion
and a whole range of other things.

Proximity is a far less obvious form of body language but can be equally as
meaningful. It is also something that can easily be misinterpreted as it can vary
so much from culture to culture.

Many British people require a lot of 'private space' and will often stand
much further away from people than other nationalities whilst talking to them.
They seldom touch each other whilst speaking.

Breaking these invisible boundaries can either make them very
uncomfortable or signal attraction.

Posture can communicate a number of things.

Your posture can convey a whole range of attitudes, from interest or the
lack of it, to degrees of respect or subordination.

Speakers often use posture to punctuate what they are saying, shifting
forward in their seat or leaning in towards their interlocutor to punctuate an
important point, or slumping back to indicate that they have finished making a
point.

Gesture can be used to replace verbal communication.

Different finger, thumb or hand gestures can convey a range of meanings
in different cultures, from insults to approval or even attraction.

Many good speakers or storytellers use hand gestures to illustrate their
stories.

It can also form part of punctuation with head nods and hand movements,
which relate to the stress, rhythm and tempo of their sentences. Speakers who
use their hands a lot often let them drop at the end of a sentence. Heads often
nod down when words in sentences are stressed.
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One of the most obvious and in many ways useful gestures is pointing. "It's
over there." "I want that one."[3]

II. How to teach body language?

So how can we deal with body language and help our students to interpret
it. For me one of the most useful mediums for this has been video.

There are a number of different tasks that I've used depending on the type
of clip being shown.

o It's often interesting to play the video through and get students to
speculate about the relationships of the people in the scene.

oWho is emotionally closest or involved with which other characters?

oWhat's the relationship between characters?

oWho is feeling angry?

oWhat is each person feeling or thinking?

 You can also try to get students to predict what they think characters are
talking about or even what they are saying. If their level is low then they can
predict what kinds of things they would be saying in their mother tongue.

« If we have access to, or can transcribe the script for the clips you use,
you can get your students to try to act out the scene using the script before they
hear it. Just let them watch first and think about what the character they have to
play is likely to be thinking or feeling. This gets the students attempting to
interpret their body language and express it through the way they read the
script.

e I've also found it interesting to do cultural comparisons using a scene
from the target culture with a similar scene on a video from their own culture.
Just choose something fairly straightforward, like a group of friends in a café or
restaurant and asks students to look for differences in the way they interact.[4]

Getting students to view silently before they listen to a scene or video clip
can also help them to look for 'subtext'. It is often the case that things are being
implied which aren't stated in words. Getting students to focus on these factors
can help to raise their awareness of the non-verbal communication, which is
happening.

If we can't get access to video from the target culture then we can still use
clips from the students' mother culture. Things like politicians speaking or
televised debates where there are a number of people round a table discussing
something can be really useful. We can pause and get students to predict who
will be speaking next, or who is making a point. [4]

Watching the video only once is not enough. It's important to watch and to
listen to the video two or three times. This will help your ears get accustomed to
the different voices. Watch the characters’ faces and actions. Much of our
communication is body language and it will help you understand the spoken
language.

Conclusion

I believe that whatever kind of silent viewing we will do and whatever we
choose to focus on will ultimately help our students to understand when it comes
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to listening. They will at least have developed a conceptual framework for what
they need to understand and will have built up some expectations of what they
will hear. Listening should not be an activity we do divorced from visual context.
What we see is part of the comprehension experience and body language forms
a large part of how we communicate our message, even if at times we are
unaware of it. Comprehension of body language may not help them when it
comes to expressing themselves, but it's surprising just how much we can
understand without ever hearing a word.
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AHpaTna

Ocbl Makanaga afbl/IWbIH TifliH CTyAeHTTepre oKbITy 6apbiCbiHAA OKbITYAbIH
(yHKUMANapbIH TMIMAI NanaanaHy, arblilbiHWa BUAEO MaTepuanaapabl YHeMi
Kapay apkbisibl TbiHAANbLIM - KY3ipeTTiniriH - apTTbipy CeKingi npakTUKanbiK
naeanapabl 6enicy,aeHe Tini cunatTamachl XeHiHae 6onbin Tabbinaabl. [eHe Tini
eTe MaHbI3abl, COHAbIKTAH OHbIH cunaTTaMacbl 6i3aiH aybi3eki TiniMi3re eHrex.
BalnaHbic MaMaHZapbl 6alnaHbICTbiH @3 FaHa Naubi3bl aybi3lla, an Y/KeH
Malbi3bl AeHe TiNi apKblibl 60NaTbIHABIFLIH akTaabl.

Herisri ce3pgep: TbiHAANbIM, XXECTTep, Cewnney, Ke3 XaHacybl,
OKbITYLWWbIHbIH 6€T anneTi, KopwaraH opTa, MyHKUMsNap, KapbiM-KaTbiHAc, BUAEO
Martepuangap.

AHHOTaUuA.

B aToM cTaTbe 06CyXAaeTcsi, Kak WMCMOMb30BaTb aHMMACKUA A3bIK AN
b6onee apdekTMBHOro 06yyeHus CTYAEeHTOB, AeNUTbCA NPaKTUYECKUMN UAESIMU,
TaKMMM KaK CMOCOBHOCTb PEerynsipHO C/yllaTb BMAEOKOHTEHT Ha aHrIMMCKOM
A3blKe, OMUCbIBaTb (U3MYECKME XAPAKTEPUCTUKKU. S3blK Tena OYeHb BaXKeH,
No3TOMY €ero ornucaHue Ha HaweMm a3bike. CneumanucTbl MO KOMMYHWUKaLUSM
rOBOPAT, YTO TONMIbKO HEBONbLIOW MNPOLEHT SBNSIETCS YCTHbIM, a 60sbLioin
NPOLEHT - Yepe3 A3blK Tena.
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KA3AKCTAH PECNYBJINKACbIHAAFbI BAHK ©HIMAEPIHIH
3AMAHAYU XAFAAUDI

AHpatna

Makanaga 6aHK Kbi3mMeTiHgeri 6aHK  eHiMaepi  Typanbl  fFanbiM
J9KOHOMMUCTEpAiH eHbeKTepiHe KpicKalla LWony >acanbin, 6aHK eHiMaepiHiH
3aMaHayu XaraalrblHa Tanaay XXyprisingi.

baHK onepauusicbiH, MaMifneHi >aHe 6aHK KbI3MeTiH 6aHK eHiMAepiHiH
Aepbec Typnepi Aen caHayabl YCbiHbIN, OnlapAblH 9PKaWCbIChl 6aHK KbI3MeTiHiH
epeKle KaFblH KepceTeTiHAiri Herizgenai. ABTopnap 6aHk eHiMAaepiHiH
XekenereH TypnepiHiH e3apa 6alnaHbicbl MeH ©3apa TayenainiriHiH epekLle
MexaHu3Mi 6ap ekeHairiH Kapactblpabl. "BaHK onepaumsackl”, "6aHK Kbi3MeTi"
XoaHe "MaMine" yFbiMaapbl alkbliHAAMbIN, aBTOP/IbIK TYPFblAaH KapacTbipbliabl.

Herisri ce3apgep: 6aHk, 6aHK 6HiMi, 6aHK onepaumscbl, 6aHK KbI3METI,
MaMine

KoMMepumsinblk 6aHK KbI3METiHIH HaTMXeCi 6aHK eHIMIH Xkacay >aHe caTy
6onbin Tabblnagbl. baHK eHIMIHIH reHe3nci 6aHKTIK KbI3METTIH 3aHMeH 6eKiTinreH
TypnepiHe Herizgeneai.

KomMepuusnblk 6aHK KONAaHbICTaFbl 3aHHaMaHbl XXoHE 63 [aMyblHbIH
KabblngaHFaH cTpaTernsacblH  6aclbiblKka ana  oTbipbin, HITWXeC 6aHK
eHiMAepiH xacay 60nbin TabblNaTbiH iLWKi ©HIM cascaTbiH Kypaabl (cypeT. 1).
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