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Abstract

This study, conducted at the International Information Technology University (I1TU), explores the impact of
Google Docs on writing skills among first-year elementary level students focusing on correct grammar and
vocabulary usage. The research aims to quantitatively assess the effectiveness of Google Docs in developing the
writing proficiency among first-year elementary university students. Four groups, each consisting of 15 students,
were selected for the study, making a total of 60 participants. Quantitative methods exclusively ensure objective and
measurable outcomes in the research methodology. The teachers administered pre- and post-assessment tests to
evaluate the writing skills of students before and after the intervention. Researchers used Google Docs for various
writing activities, including collaborative writing projects, peer review sessions, and interactive feedback
mechanisms. Students used the real-time collaboration feature of Google Docs to co-author documents, share ideas,
and receive immediate feedback from peers and instructors. Researchers collected and analyzed data to measure the
improvement in writing skills across different groups. The collaborative and interactive features of Google Docs
significantly enhance student writing skills, as suggested by preliminary findings. Marked improvement in the
ability to construct well-organized and grammatically correct sentences was shown by students. The potential of
Google Docs as a powerful educational tool for fostering collaborative learning and improving writing proficiency
in an academic setting is highlighted by the study. The growing body of evidence supporting the integration of
digital tools in education is contributed to by this research, and valuable insights for educators seeking to enhance
student writing skills through innovative and interactive techniques are provided.
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Introduction

In the modern educational landscape, digital tools are increasingly integrated into teaching
and learning processes to enhance student engagement and learning outcomes. One such tool,
Google Docs, has gained prominence for its collaborative and interactive features, which can
significantly transform the way students develop their writing skills. This study, conducted at the
International Information Technology University (I1TU), investigates the effectiveness of Google
Docs in improving the writing proficiency of students through collaborative and interactive
techniques. The research employs a quantitative methodology to provide objective and
measurable insights into the impact of this digital tool on student writing abilities.

Academic success and professional development require writing as a fundamental skill.
Traditional writing instruction often fails to engage students or provide the immediate feedback
necessary for effective learning. An innovative solution to these challenges is offered by
collaborative learning, supported by digital tools like Google Docs.

Multiple users are enabled to work on the same document simultaneously by Google Docs,
providing opportunities for peer collaboration, which has been shown to improve writing skills.
Students are allowed to engage in constructive feedback and reflective learning, essential
components of effective writing instruction, by the tool's features, such as commenting,
suggesting, and version history. Additionally, it is made an ideal platform for educational
purposes by the accessibility and user-friendliness of Google Docs, as it can be accessed from
any device with an internet connection, promoting inclusivity and flexibility in learning.
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Significance of the Study

The significance of this study lies in its potential to be informed by educational practices
and policies regarding the integration of digital tools in the classroom. With the increasing
adoption of technology by educational institutions worldwide to enhance learning experiences, it
becomes crucial to understand the specific benefits and mechanisms through which tools like
Google Docs improve student outcomes. This research provides empirical evidence that can
support the broader adoption of digital collaboration tools in educational settings by focusing on
a quantitative assessment.

In the context of the ongoing global shift towards remote and hybrid learning models
accelerated by the COVID-19 pandemic, these study findings hold particular relevance. The
pandemic has shown that we need strong digital systems and tools to help us learn and teach well
in online spaces. Google Docs, which lets people work together, has become very helpful for
teachers and students as they adapt to these new ways of learning.

Research Questions

The study aims to address several key research questions:

1. How effective is Google Docs in improving the writing skills of university students?

2. What specific features of Google Docs contribute most significantly to the enhancement
of writing skills?

3. How does collaborative writing using Google Docs compare to traditional, individual
writing practices in terms of student outcomes?

4. What are the perceptions of students regarding the use of Google Docs for collaborative
writing activities?

The study wants to assist us understand how Google Docs helps students learn better when
writing by answering these questions.

Methodology

A quantitative research design is employed by this study to assess the impact of Google
Docs on student writing skills. Four groups, each consisting of 15 students, were selected for the
study, making a total of 60 participants. The participants were undergraduate students at 11TU,
enrolled in various academic programs. The aim is to ensure the generalizability of the findings
across different disciplines by selecting diverse academic backgrounds.

During the research, students were given tests before and after the teaching to see how
their writing skills changed. Google Docs was used by students for various writing activities,
including collaborative writing projects, peer review sessions, and interactive feedback exercises,
during the 12-week intervention period. The researchers collected data on key metrics such as
grammar accuracy, coherence, vocabulary usage, and overall writing quality. Researchers
performed statistical analysis, including paired t-tests, to determine the significance of the
observed improvements.

Pedagogical Implications

The integration of Google Docs in writing instruction can potentially reshape pedagogical
approaches, emphasizing collaborative learning and continuous feedback. Educators can utilize
the tool's features to design assignments that require students to work together, thereby fostering
a sense of community and collective responsibility for learning. A more dynamic and responsive
teaching approach is enabled by the ability to track changes and provide real-time feedback,
allowing instructors to address student needs promptly.

Contemporary educational trends that prioritize 21st-century skills, such as digital literacy,
communication, and teamwork, are aligned with by the use of Google Docs. These essential
skills can be developed by engaging students in collaborative writing activities, preparing
students for the demands of the modern workforce by educators.

This study shows how Google Docs can help students improve their writing skills by
working together and using interactive methods. Educators and policymakers gain valuable
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insights from the quantitative findings that highlight the effectiveness of this digital tool in
improving key writing metrics. As the educational landscape continues to evolve, a crucial role
in shaping the future of writing instruction will be played by the integration of digital tools like
Google Docs.

This study shows that using digital tools can help make teaching better and include more
students, going beyond just the classroom. Educators can help students become better writers by
using Google Docs to make learning more interesting and supportive.

Hypothesis

This study hypothesizes that the use of Google Docs significantly enhances the writing
skills of students at the International Information Technology University (I1TU) through its
collaborative and interactive features. Specifically, it is proposed that IITU students who
participate in writing activities using Google Docs will exhibit greater improvements in their
writing proficiency compared to those using traditional, non-collaborative methods. These
improvements are expected to be evident in key writing metrics such as grammar accuracy,
coherence, vocabulary usage, and overall writing quality. Also, it is hypothesized that the
collaborative features of Google Docs, including real-time peer feedback and version history,
will be positively correlated with students' perceived development of writing skills and
engagement. The integration of these interactive elements is anticipated to foster a more dynamic
learning environment, promoting deeper learning and more effective writing practices among
I1TU students.

Literature review

The integration of digital tools in education has transformed traditional teaching
methodologies, offering innovative approaches to enhance student learning. Google Docs, a
widely used cloud-based word processing tool, has gained attention for its potential to improve
writing skills through its collaborative and interactive features. This literature review explores
the impact of Google Docs on writing proficiency, focusing on collaborative learning, real-time
feedback, and the overall effectiveness of digital tools in writing instruction.

Collaborative Learning and Writing Improvement

Collaborative learning, where students work together to achieve common educational
goals, has been shown to enhance writing skills through peer interaction and feedback. In the
context of writing, collaborative learning allows students to engage in peer review processes,
which can lead to significant improvements in writing quality. Google Docs facilitates
collaborative learning by enabling multiple users to work on the same document simultaneously.
This real-time collaboration can enhance the writing process by allowing students to engage in
synchronous discussions, make immediate revisions, and provide instant feedback.

Real-Time Feedback and Writing Skills

The ability to receive and provide real-time feedback is a crucial aspect of writing
instruction. Google Docs offers several features that support real-time collaboration, including
commenting, suggesting edits, and version history. These features enable students to engage in
ongoing feedback processes, which are essential for effective writing development.

The version history feature in Google Docs allows students to track changes over time,
providing a valuable tool for reflecting on their writing progress. According to a study by Wen
and Walters, the ability to review and analyze previous drafts can help students understand their
writing development and make informed improvements. This feature supports the iterative nature
of writing, where continuous refinement is essential for enhancing writing skills [1].

Effectiveness of Digital Tools in Writing Instruction

The rapid expansion of the Internet has revolutionized global communication, making it
possible to share information instantly across the world. Over the past few decades,
advancements in information technology have significantly transformed the landscape of virtual
learning [2]. This shift hasn’t just impacted online education; it has also led both teachers and
students to increasingly rely on digital tools to enhance the four key skills in English language
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learning: listening, speaking, reading, and writing. These technologies offer innovative ways to
engage with language, personalize learning experiences, and provide immediate feedback,
further enriching the overall learning process. As these tools continue to evolve, they play an
essential role in making language acquisition more interactive and accessible, regardless of
location or individual learning pace.

The effectiveness of digital tools in writing instruction has been the focus of numerous
studies, with evidence suggesting that these tools can lead to notable improvements in writing
performance. Research highlights how digital platforms not only help students refine their
technical writing skills, such as grammar and syntax, but also encourage creativity and
collaboration. Additionally, these tools provide personalized feedback, enabling learners to track
their progress more effectively and make necessary revisions. As a result, digital resources play a
crucial role in enhancing both the quality and efficiency of writing instruction in modern
classrooms. According to Ghanizadeh et al., digital technologies are thought to assist language
teachers in pertinent feedback while promoting the growth of all four language skills: speaking,
reading, writing, and listening. Innovations in technology have had a positive impact on many
spheres, including teaching and learning [3].

A meta-analysis by Seyyedrezaei et al. reviewed various studies on the use of technology
in writing instruction and found that digital tools positively impact writing performance. The
analysis revealed that students who used digital tools for writing exhibited improvements in
writing quality, including grammar, coherence, and overall writing effectiveness. Google Docs,
with its collaborative and interactive features, aligns with these findings by offering a platform
for students to engage in collaborative writing activities and receive real-time feedback [4].

The idea that digital tools can enhance writing instruction by providing additional
resources and support for students is supported by research conducted by Fajriyah et al. [5].
Their study found that technology-enhanced writing environments can lead to increased student
motivation and engagement, which are crucial factors for successful writing development.
Google Docs, as a widely accessible and user-friendly tool, aligns with this research by offering
a platform that promotes student engagement and facilitates collaborative learning.

Various researchers have explored the use of innovative techniques and diverse teaching
and learning technologies. It is widely argued that such techniques are vital for students' overall
development and for building profession-oriented communicative competence. Implementing
innovative learning methods not only enhances the efficiency of knowledge transfer and access
to information but also equips students with critical skills needed in a professional setting.
Compared to traditional approaches, these modern tools foster deeper engagement, encourage
active learning, and better prepare students to meet the evolving demands of the workforce.
Moreover, they promote adaptability and creativity, key components in preparing students for
future challenges in their respective fields [6].

The landscape of English language learning has undergone significant shifts in recent
years, largely due to the rise of technology, which has revolutionized traditional teaching
practices. One of the most promising developments is the integration of gamified educational
software into language learning environments [7]. Beyond the use of tech tools in writing or
virtual reality (VR) in learning languages, different studies increasingly highlight gamification as
an effective component in both teaching and learning foreign languages as well. According to
Yildirim and Sensoy, the use of VR and gamified tools fosters immersive learning environments,
enhancing both cognitive and emotional aspects of language acquisition [8]. These tools not only
engage students more effectively but also cater to diverse learning styles, making language
acquisition more interactive and enjoyable. The ongoing advancements in educational
technology suggest that gamification will continue to play a key role in shaping the future of
language education.

Student Perceptions and Engagement
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Understanding student perceptions of digital tools is essential for evaluating their
effectiveness in writing instruction. Research on student attitudes towards technology-enhanced
learning environments provides valuable insights into how digital tools impact student
engagement and learning outcomes.

A study by Carless et al. explored students' perceptions of using collaborative tools in
writing instruction and found that students generally view these tools positively. The study
reported that students appreciated the ability to collaborate with peers, receive immediate
feedback, and access writing resources through digital platforms. Google Docs, with its
collaborative features, aligns with these findings by offering a platform that supports peer
interaction and real-time feedback, contributing to a positive learning experience [9].

The importance of student engagement in learning processes is emphasized by research
conducted by Haleem [10]. Haleem argues that today's technology's adaptability and non-
intrusive character make learning more appealing to the next generation. Google Docs, with its
interactive features, provides a platform that encourages students to engage actively in the
writing process and collaborate with their peers, which can enhance their writing skills and
overall learning experience.

This literature review highlights the potential of Google Docs to enhance student writing
skills through its collaborative and interactive features. Research supports the effectiveness of
digital tools in writing instruction, emphasizing the benefits of real-time feedback, collaborative
learning, and student engagement. Google Docs offers a valuable platform for facilitating these
aspects, providing opportunities for students to improve their writing proficiency through
interactive and collaborative activities. As educational institutions continue to integrate digital
tools into their teaching practices, understanding the impact of tools like Google Docs on writing
instruction will be crucial for optimizing educational outcomes and enhancing student learning
experiences.

Materials and methods of research

This quantitative study was conducted at the International Information Technology
University (IITU) to evaluate the impact of Google Docs on the writing skills of first-year
Elementary level students. The research aimed to statistically assess the effectiveness of Google
Docs as a tool for enhancing writing skills over a twelve-week period.

A total of sixty first-year Elementary English language learners were selected for this
study, comprising four groups of fifteen students each. The participants were enrolled in the
General English Foreign Language training curriculum for the academic year 2023-2024. The
students were divided into two main groups: the experimental group (Foreign Language
Elementary 1 & 2, n = 30) and the control group (Foreign Language Elementary 3 & 4, n = 30).

The experimental group engaged with Google Docs for various writing tasks, which
included group writing assignments, peer reviews, and interactive feedback systems. This
platform facilitated collaborative learning and provided real-time feedback, allowing students to
improve their writing skills effectively.

To measure the participants' writing skills, teachers administered pre- and post-assessment
exams. The pre-assessment took place at the beginning of the study, and the post-assessment was
conducted after twelve weeks of intervention. The assessment results were quantitatively
analyzed to determine the extent of improvement in students' writing skills.

Data from the pre- and post-assessment exams were compiled into a table to provide a
clear comparison of student performance. The statistical analysis was performed to evaluate the
differences in scores between the pre- and post-tests for both experimental and control groups.
The effectiveness of Google Docs in enhancing writing skills was assessed based on the
percentage improvement observed in the experimental group compared to the control group.

Results and its discussion

This study, carried out at the International Information Technology University (11TU),
examines how Google Docs affects first-year Elementary level students' writing skills. The
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purpose of the study is to evaluate statistically how well Google Docs helps first-year elementary
university students improve their writing skills. For the study, four groups of fifteen students
each were chosen, for a total of sixty participants.

To assess students' writing abilities both before and after the intervention, teachers gave
pre- and post-assessment exams. Google Docs was utilized by researchers for a range of writing
tasks, such as group writing assignments, peer reviews, and interactive feedback systems (Figure
1).
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Figure 1 - Google Docs tasks

Note: Compiled by the authors

This part of the paper analyzes the pre and posttest results of sixty students (Table 2). Four
groups of Elementary English language learners from International Information Technology
University (I1TU) who were enrolled for the first semester of the academic year 2023-2024
served as the subjects for this portion of the study. The control and experimental groups were
assigned to Foreign Language (FL) Elementary 1&2, n = 30 (experimental), and FL Elementary
3&4, n = 30 (control). During twelve weeks, the participants studied the General English Foreign
Language training curriculum.

We'd like to start this section of the report by summarizing the results of the research we
carried out. This study examines how well Google Docs helps International Information
Technology University (11TU) students become more proficient in writing.

Table 2 - Results of pre/posttests.

Groups Pre-test results Post-test results
100% 100%
FL Elementary Nel 72 87.2
FL Elementary Ne2 71.1 85.9
FL Elementary Ne3 70.5 82.7
FL Elementary Ne4 72.6 82.4

Note: Compiled by the authors

Based on the statistics, it is adequate to conclude that utilizing Google Docs to improve
writing skill led to a significant improvement in the experimental group students' performance.
The posttest results showed that the students in the FL Elementary Nel groups performed the
best. The outcome was 72% in the first week, but after a few weeks, it shot up to 87.2%. Better
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outcomes were also displayed by FL Elementary Ne2 students, who saw a steady climb to 85.9%
after twelve weeks, up from 71.1% in week Nel. Additionally, we note that there was 14.8-
15.2% improvement in the writing skills of both experimental group students.

Regarding the control groups, it is clear that there is a small difference between their
pretest and posttest results. The control groups did better on the posttest than they had on the
pretest. Results for FL Elementary Ne3 students improved to 12.2% (70.5% on the pretest and
82.7% on the posttest). In the meantime, it rose to 9.8%, from 72.6% to 82,4%, according to
results for the FL Elementary Ne4 control group. Higher posttest scores overall indicate that
using Google Docs improved students' writing skills. These results also reveal that the average
posttest results were higher than the pretest results. Research indicates that using Google Docs to
help students to write better has a positive impact on their learning.

Conclusion

This study aimed to assess the effectiveness of Google Docs in improving the writing skills
of students at the International Information Technology University (I11TU) through collaborative
and interactive techniques. Through the employment of a quantitative methodology with a
sample of 60 students divided into four groups of 15 each, the impact of key writing metrics,
including grammar accuracy, coherence, vocabulary usage, and overall writing quality by Google
Docs' collaborative features, was explored in the research.

The findings of this study indicate that Google Docs has a significant positive effect on
students' writing proficiency. The collaborative and interactive features of Google Docs, such as
real-time feedback, commenting, and version history, contributed to measurable improvements in
writing skills. Students who engaged in collaborative writing activities using Google Docs
demonstrated enhanced writing quality compared to those who used traditional, non-
collaborative methods. The real-time feedback and the ability to track changes facilitated a more
dynamic and iterative writing process, leading to greater writing proficiency and engagement.

Overall, this study confirms the potential of Google Docs as a valuable tool for enhancing
writing instruction. The integration of collaborative and interactive techniques through Google
Docs aligns with contemporary educational practices that emphasize active learning and digital
literacy. The positive outcomes observed in this study underscore the benefits of incorporating
digital tools into writing instruction, providing educators with evidence-based support for using
such tools to improve student writing skills.

Limitations

While this study provides valuable insights into the effectiveness of Google Docs in
improving writing skills, several limitations should be acknowledged:

e Sample Size and Generalizability: The study was conducted with a relatively small
sample of 60 students from IITU, divided into four groups of 15 each. This limited sample size
may affect the generalizability of the findings to other institutions or larger populations. Future
research could benefit from a larger and more diverse sample to validate the results across
different educational contexts.

e Duration of the Study: The intervention period lasted for 12 weeks, which may not have
been sufficient to capture long-term effects of using Google Docs on writing skills. Extended
studies could provide a more comprehensive understanding of the sustained impact of digital
tools on writing proficiency.

e Scope of Measurement: The study focused on specific writing metrics, such as grammar
accuracy and coherence. Other aspects of writing, such as creativity, style, and voice, were not
assessed. Future research could explore a broader range of writing skills and outcomes to provide
a more holistic evaluation of the impact of Google Docs.

e Technological Familiarity: Variations in students’ familiarity with Google Docs and
their comfort level with digital tools might have influenced the results. Differences in prior
experience with similar tools could affect how students engage with Google Docs and its impact
on their writing skills.
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Recommendations

Based on the findings and limitations of this study, several recommendations can be made
for educators and researchers:

1. Broaden the Sample: Future studies should consider involving a larger and more diverse
sample of students from various institutions and educational levels. This would help validate the
findings and provide a more comprehensive understanding of the effectiveness of Google Docs
in different contexts.

2. Extend the Study Duration: To assess the long-term impact of using Google Docs on
writing skills, future research should extend the duration of the intervention. Longer-term studies
could provide insights into how sustained use of digital tools affects writing proficiency over
time.

3. Explore Additional Writing Skills: Researchers should investigate a wider range of
writing skills and outcomes beyond grammar accuracy and coherence. Evaluating aspects such
as creativity, style, and overall writing voice could offer a more nuanced understanding of the
impact of Google Docs on writing development.

4. Assess Technological Familiarity: Future studies could examine how students' prior
experience with digital tools influences their engagement with Google Docs and its effectiveness
in improving writing skills. Understanding these factors could help tailor interventions to better
support students with varying levels of technological familiarity.

5. Incorporate  Mixed Methods: Combining quantitative methods with qualitative
approaches, such as interviews or surveys, could provide deeper insights into students'
perceptions and experiences with Google Docs. This mixed-methods approach would offer a
more comprehensive view of how digital tools impact writing instruction and student learning.
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GOOGLE DOCS APKBLJIBI CTYAEHTTEPIIH KA3bIJIBIM JAF IbIJIAPBIH
O3T'EPTY: KOJIVTABOPATUBTI )KOoHE UHTEPAKTUBTI 9JAICTEP

AnjaaTna

XanblKapaJblK aKnaparThlK TexHosorusuiap yausepcuretinae (XATY) xyprizuiren Oy 3epTrey KYMBICHI
rpaMMaTHKa MEH CO3/iK KOpPBIH IyphIC Naiinananyra Oaca Ha3ap ayzaapa oTslpbin, Elementary nexreitinaeri GipiHmi
Kypc ctyaeHTTepi apackinaa Google Docs miaTdopMachIHBIH Ka3bUIBIM JafIbUIAPBIHA CEPIH 3ePTTEH .

3eprreymin Makcatel Elementary neHreifinmeri OipiHINI Kypc CTYAEHTTEPIiHIH >Ka3bUIBIM IaFJbUIAPBIH
nameiTynarel Google Docs-ThIH THIMALNITIH caHABIK Oaranay. 3epTreyre apKaiichIChiHIOA 15 CTyAEHTTEH TypaThiH
TOPT TOm TaHmauabl, Oapieirel 60 Katpicymsl Oongsl. CaHOBIK ONICTEp TEK OOBEKTHUBTI KOHE OIIICHETIiH
HOTIDKENep/Il KaMTaMack3 eTelli. MyFamiMaep CTyACHTTEPAiH Ka3bUIbIM JaFAbUIaphIH SKCIIEPUMEHTTIK KYMBICTAH
KeWiHT1 aJpIHFaH HOTIDKeNepiH OaFaniay YIIiH algblH ajia )KoHe KeHiHri Oaranay TecTiIepiH XKypri3ai. 3eprreymrinep
Google DoCs-Tbl opTypii ’ka3pUIbIM OpeKETTEPl YVINiH, COHBIH inmHae OipieckeH >kobaimap, e3apa Oarajiay
ceccusUiapbl JKOHE MHTEPAKTUBTI Kepi OaijlaHplc MexaHuM3Mzepi YuriH mnaiinananasl. CTYIEHTTEpP HAaKThl YaKbIT
pexxuminae Google Docs-Ta Gipiecin KyMBIC icTey MYMKIHAITH Naiiananbln, KyKartapasl Oipiecin KypyFra, miKip
aJMacyFa JKoHE CTYJICHTTEp MEH OKBITYIIbLIapbIHAH Jiepey Kepi OailiaHbIC almyra MYMKIHZIK ajijbl. 3epTTeymiijaep
OPTYpJi TONTAapAarbl >Ka3y MAaF[bUIApbIHBIH JKaKCapyblH 6JjIley VIIIH JIepeKTep J>KHHAI, Tajaanbl. AJIBIHFaH
HoTkenep Google Docs-TbIH KonmmabopaTHBTI JKOHE HHTEPAKTHUBTI MYMKIHIIKTEpl CTYISHTTEpHiH Kazy
JaFIBUIAPBIH eIdYip JKaKcapTaThIHBIH Kepcereni. CTyAeHTTep TpaMMaTHKAIIBIK TYPFBIIAH AYPHIC coilieMaep Kypy
KaOineTiHme aitapiblkTail xeTicTikrep kepcerTi. bynm makama Google Docs-ThIH akageMusibIK opTanma Oipiecin
OKyFa JKOHE JKa3bUIBIM JaFABUIAPBIH JKETULAIPYTe BIKIAN €TeTiH MaHBI3ABI OiliM Oepy Kypajsl peTiHAeri oieyeTiH
Kepceteni. by 3epTTey >KyMBICH MUMPIBIK KYpalgapAblH OiTiMre WHTETpalUsUIaHybIH PACTANTHIH ToNeNaepIiH
KeOeloiHe BIKHaNl eTelli JKOHE HMHHOBALMSIBIK JKOHE HWHTEPAKTUBTI OHIiCTEp apKbUIBI CTYAEHTTEPIiH Ka3bLIBIM
JIaFIbUIApBIH JKaKCcapTyFa YMThUIATBIH OKBITYIIBUIAP YIIIH KYH/ABI aK[apaTThl KAMTHIBL.

Heri3ri ce3mep: arbUIILIBIH TiJi, OKBITY, HAFbUIAP, Ka3y, TEXHOJIOTHUS, CTYIEHTTED.

ITPEOBPA3OBAHUE HABBIKOB IIMCBbMA CTYAEHTOB C IOMOIIIBIO GOOGLE
DOCS: KOJVNIABOPATUBHBIE U THTEPAKTUBHBIE METO/IbI

AHHOTAIUSA

OTO wuccnenoBaHUE, NMPOBEAECHHOE B MEXAyHApOAHOM YHHMBEPCHUTETE HWH()OPMAIMOHHBIX TEXHOJIOTHI
(MYUT), usyuaer Biusiane Google Docs Ha HaBBIKM TIHChMa CPEAM CTYICHTOB TIEPBOTO TOJa OOYUCHHS YPOBHS
Elementary, yaensis oco6oe BHIMaHHE TIPABUIBHOMY HCIOJIB30BAHHIO TPAMMATHKH U CJIOBAPHOTO 3araca.

Lenp uccaenoBaHus - KOJIMYECTBEHHO OLeHUTH dddektuBHocTh Google Docs B pa3BUTHH HABBIKOB MHChMa
y CTyZIEHTOB mepBoro kypca ypoBHsi Elementary. Jlns wccnenoBaHusi ObUTM OTOOpaHbBI 4YeThIpe TpyHIbl 1o 15
YeJOBeK B KaxaoW, B oOmel cnoxHoctH 60 y4acTHHKOB. KonMuyecTBEHHBIE METOABI 00ECIEYMBAIOT
UCKITIOYNTENIbHO OOBEKTUBHBIE W W3MEpPHMBIE pe3yJbTaThl B METOAOJIOTHH HccienoBaHus. [IpernonaBarenu
MIPOBO/IMIIN TIPEBAPUTENIbHBIC U TIOCIEIYIONINE TECTHI JUIsl OLEHKH MHChbMEHHBIX HABBIKOB CTYJCHTOB J0 M IOCIE
(opmupyromero skcriepumenTa. Mccnenosarenu ucronb3oBanu Google Docs anst pa3nuyHbIX BHIOB MHCHMEHHOM
JIeSITEIIFHOCTH, BKJIIOYAsl KOJUIAOOpaTUBHBIE NMPOEKTHI, CECCHM B3aWMHOW OLEHKH M MHTEPAKTHBHBIC MEXaHU3MBI
oOpartHoii cBs3u. CTYZEHTHI HCIIONB30BATN (HYHKIIMIO COBMECTHOM paboTsl B Google Docs B pekume peanbHOTO
BPEMEHH, YTOOBI COBMECTHO CO3/1aBaTh JOKYMEHTHI, OOMCHHNBATHCS MACSIMHU M TIOJydaTh HEMEIUICHHYIO O0OpaTHYIO
CBSI3b OT CBEPCTHHUKOB U Npenofasareneil. McenenoBarenn codpany v MpoaHaTIN3UpPOBaIN JaHHbBIE, YTOOBI OLIEHUTH
YIYUIICHUE HABBIKOB IMMCbMa B PAa3HBIX TIpyIInax. CormacHo NpeaABApUTEIIbHBIM pE3yJibTaTaM, BO3MOXXHOCTH
COBMECTHOM pabOThl M HHTEpPaKTHBHbIE BO3MOXKHOCTH Google Docs 3HAuMTENbHO YIydIIAOT HABBIKKM MHUCbMa
cryaeHToB. CTyOeHTbl TPOJEMOHCTPHPOBAIM 3aMETHOE YIy4IlIEHHE CIIOCOOHOCTH COCTaBJATh  XOPOIIO
OpraHM30BaHHBIC U IPaMMAaTHYECKU MPaBUIbHBIE MpeayoxeHus. MccnenoBanue noguepkusaer noreHuman Google
Docs, xak MomHOro o00pa30BaTENbHOrO MHCTPYMEHTA, CIIOCOOCTBYIOILIETO COBMECTHOMY OOYYEHHIO U
COBEpLICHCTBOBAHUIO HABBIKOB IMChbMa B aKaJeMUYeCKON cpenie. DTO UCCIeJOBaHHE CIIOCOOCTBYET MOJTY4YEHHIO BCE
Oospirero KonmyecTBa (PAKTHYECKUX [aHHBIX, ITOATBEPKAAIOIINX HHTErpanuio LU(PPOBBIX HHCTPYMEHTOB B
o0pa3oBaHue, U CONEPKUT LICHHYI0 MH(OPMAIMIO JJIsl PEIoIaBaTeiIeH, CTPEMSIIUXCS yIyqIINTh HAaBBIKK MTHCbMa
YUAIIUXCS ¢ TIOMOIIBI0 MHHOBAIMOHHBIX M MHTEPAKTHBHBIX METOJIOB.

KnroueBble ci10Ba: aHTIMHCKHUH SI3BIK, IPETIOJaBAHUE, HABBIKY, THCHMO, TEXHOJIOTHH, CTYACHTBHI.
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