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Abstract

The purpose of the article is to consider the developed model for the development of entrepreneurial activity
of future teachers in university education, aimed at integrating entrepreneurial competencies into the professional
training process. The relevance of the research is determined by the need for students of pedagogical specialties to
develop skills that meet the requirements of an innovative educational environment and global changes in their
professional activities. The research used a modeling method, which made it possible to systematize approaches and
identify the key components of the model. The target component defines the purpose and objectives aimed at
developing students' motivation and professional competencies necessary for the successful implementation of
educational projects. The content component includes cognitive, motivational-value, and activity blocks, which
ensure the comprehensive development of knowledge, motivation, and practical skills. The procedural component is
based on the application of modern pedagogical approaches, such as competence-based, learner-centred, and
project-based approaches, and also includes principles, teaching methods, pedagogical conditions, forms of
organization, and means that contribute to the effective cultivation of entrepreneurial capacity among students. The
assessment and outcome component is aimed at monitoring and assessing the level of formation of entrepreneurial
competencies. A schematic representation illustrates the structure and interrelation of model components. This
model ensures the consistency and effectiveness of the process of fostering entrepreneurship in future teachers
within university education. It was preliminarily tested in a small pilot group of pedagogy students, confirming its
applicability and relevance. Its implementation contributes to the formation of future teachers' readiness for
entrepreneurial activity, the development of leadership skills, creativity, and the ability to adapt to dynamic changes
in the educational environment.

Keywords: model for developing entrepreneurial activity, components of entrepreneurial activity
development, entrepreneurial activity, future teachers, university education.

Introduction

The development of entrepreneurial activity in universities is an important tool for
developing students' leadership and willingness to solve complex professional tasks. Modern
research shows that this kind of activity helps to increase students' creativity, critical thinking,
and independence, which makes them more prepared for the dynamic labor market conditions
[1]. In addition, the formation of such competencies helps future teachers to develop innovative
educational programs and successfully manage educational projects [2], [3]. Such training allows
future teachers to actively participate in their creation, acting as initiators of transformations in
the educational system.

The modeling method used in this study allows us to systematically present the structure
and interrelationships of the components of the entrepreneurial activity development model,
including such components as targeted, meaningful, procedural, and evaluative-effective. The
use of modeling as a scientific research method has many advantages, including the possibility of
systematizing theoretical material and building integrative approaches for the formation of
entrepreneurial behavior. This method also allows considering the cultural and educational
context, which makes the development of models flexible and adaptable to various educational
environments.

Thus, this research is aimed at developing a model for the development of entrepreneurial
activity of future teachers, which will effectively integrate entrepreneurial competencies into the
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A model for developing entrepreneurial activity among future teachers in the context of university education

teacher training process, which, in turn, will ensure the readiness of university graduates to
perform new professional tasks in the face of global challenges.

Materials and methods of research

The present study is devoted to the development of a model for the development of
entrepreneurial activity of future teachers in university education. To achieve these goals, the
modeling method was used, which allowed us to systematize the theoretical material and identify
the key components of the model. To achieve the research objectives, a systematic analysis of
scientific literature was conducted in the Scopus, Web of Science, and Google Scholar databases.
Additionally, methods of systematization and generalization were used, which helped to identify
the main approaches and principles underlying entrepreneurial education, as well as to conduct a
comparative analysis of successful educational practices.

The model was developed in several stages: analysis of relevant literature, identification of
key components of the model, development of a conceptual structure, and assessment of its
practical applicability. Special attention was paid to the procedural component, which includes
approaches, pedagogical conditions, methods, and tools that best contribute to the formation of
entrepreneurial competencies among students. The results of the study are presented in the form
of a diagram of the developed model, which includes all the key components. Qualitative
methods, including thematic analysis, were used to analyze and systematize the data.

In addition to the theoretical design, a limited pilot implementation of the model was
carried out among third-year students of the 6B01110 Pedagogy and Psychology educational
program at Abai Kazakh National Pedagogical University. During the pilot, students participated
in project-based learning activities and completed reflective reports. Observational data and
student feedback indicated the practical relevance and potential effectiveness of the proposed
model in fostering entrepreneurial competencies.

Results and its discussion

As a result of the study, a model for developing entrepreneurial activity among future
teachers was created and is illustrated in Figure 1.

The four key components of the model for the development of entrepreneurial activity of
future teachers in university education - target, content, procedural, assessment, and outcome
components - are selected based on their theoretical and practical significance.

The target component includes setting goals and objectives, which makes it possible to
direct the entire process of implementing the model toward achieving specific results. This
corresponds to research, which notes that target orientation helps to integrate educational
approaches with the real needs of the labor market [5].

The content component includes cognitive, motivational-value, and activity blocks.
Research shows that they contribute to the integration of knowledge, skills, and motivation
necessary for the successful professional realization of future teachers [6].

The procedural component is based on the inclusion of approaches, pedagogical
conditions, forms, methods, and tools.

The assessment and outcome component emphasizes the need for regular evaluation of
achievements and feedback. The inclusion of monitoring and diagnostic elements makes it
possible to measure the level of professional competencies and motivation of students, which is
confirmed in modern research on the importance of evaluating educational processes [7].

Subsequently, each of these components and their elements will be analyzed in greater
depth, accompanied by a theoretical rationale and an exploration of their practical applications.

The target component serves as the basis for the entire model, ensuring that the educational
process within the framework of university education is oriented towards achieving specific
results. The main goal of this component is to develop the entrepreneurial potential of future
teachers.  Research shows that the integration of the development of entrepreneurial
competencies into the educational process helps to increase the flexibility of teachers, develop
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their project skills, and the ability to innovate in the educational process [8]. Three key
objectives have been formulated to achieve this goal.

Objectives:

1. Increase motivation to acquire entrepreneurial competencies.

2. Form skills for integrating entrepreneurial tools into pedagogical practice.

3. Develop the ability to create educational startups and implement innovations.

t|Goal: To develop entrepreneurial activity among future teachers.

Target
component

/7

Cognitive Block (knowledge of entrepreneurship, fundamentals of project-based and strategic planning, social and
leconomic aspects of education)

g

Motivational-Value Block (professional values, motivation to create and implement projects, development of leadership
qualities and creativity)

P}Activity Block (practical abilities and skills, participation in educational initiatives, projects, and startups)

Content
component

- Competence-based approach
Approaches - Learner-centered approach
- Project-based approach
- Integration of theory and practice principle
Principles - Motivation and engagement principle
= P - Collaboration principle
- Innovation principle
- - Creation of an educational environment that supports initiative and creativity
S = Pedagogical - Providing access to digital platforms, educational resources, and technological tools
S Conditions - Organizing student startups, project competitions, and hackathons
g' - Integrating an interdisciplinary approach into educational programs
‘_OU - Project-based learning
5 = Organizational - Master classes with experts from business and education
B Forms - Trainings and workshops aimed at developing leadership qualities, creativity, and project
o .
<) management skills
o
- Case study method
Teachin - Brainstormin
g 9
Methods - Motivational discussions and trainings
- Interactive teaching methods
L- Digital platforms for learning and collaboration
= Tools - Online courses on the basics of entrepreneurship
- Interactive tools
- Instructional materials that include case studies and examples of successful projects
- Level of motivation for entrepreneurial activity
- Formation of professional values and leadership qualities
g = Asse§sment = Level of practical skills (project development and use of entrepreneurial tools)
Criteria I~ - . o
I - Ability to integrate knowledge from various disciplines
g - - Capacity for self-analysis and reflection
c
z % - Questionnaires: measuring students’ motivation and satisfaction with the educational process
8 a = Assessment - Expert evaluation of student projects
S % Methods - Reflective student reports documenting personal achievements and challenges
£ ° - Diagnostic cards for assessing professional competencies and skills
(72}
§ Monitorin - Portfolio system: tracking student progress through collected works
< Tools g - Analysis of test results: using tests to check the level of acquired knowledge and skills
- Curatorial supervision: regular meetings between students and mentors to discuss progress
Figure 1 - Model for Developing Entrepreneurial Activity Among Future Teachers
Note: This model is developed for students of the educational program 6B01110 Pedagogy and Psychology
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The first objective - increasing motivation to master entrepreneurial competencies -
focuses on the importance of the motivational component in the educational process. The
formation of internal motivation for enterprise-oriented behavior contributes to the active
involvement of students in the learning process. As the Kathayat study (2022) shows, a high
level of motivation is a fundamental factor contributing to success in entrepreneurial activity [8. -
82]. R.M. Ryan and E.L. Deci show that motivation is closely related to the autonomy and inner
satisfaction of students, which stimulates their desire for professional development [9].

The second objective, the formation of skills for integrating entrepreneurial tools into
pedagogical practice, aims to prepare future teachers to apply modern educational tools in real
conditions. The importance of this task lies in the need for future teachers to develop not only
theoretical knowledge but also practical skills that are applicable in real conditions. In modern
conditions, teachers should be able to apply strategic planning, develop projects, and use modern
technologies to solve professional problems. Leon emphasizes that programs focused on project-
based learning and practical application of knowledge contribute to the development of students'
skills in integrating innovative approaches into professional practice [10].

The third objective is to develop the ability to create educational startups and introduce
innovations. This area is associated with the need to develop strategic thinking, analytical skills,
and leadership qualities that will allow teachers to develop and implement educational projects.

Thus, the implementation of the target component based on scientific approaches and
research confirms its effectiveness and practical significance. Setting clear goals and objectives
helps structure the learning process to ensure concrete results.

The content component consists of three interrelated blocks — the cognitive, motivational-
value, and activity blocks. The cognitive block is formed in educational situations where mastery
goals predominate. It is this orientation that, as Urdan and Kaplan emphasize, leads to deeper
information processing strategies and sustained interest in the subject, while focusing only on
external success indicators (performance goals) leads to "superficial strategies and short-term
memorization™ [11. - 2]. This block is aimed at developing knowledge about entrepreneurship,
project and strategic planning, as well as the socio-economic aspects of education. According to
research, a solid foundation in entrepreneurship enables future teachers to comprehend market
processes and their educational impact [12]. Thus, the cognitive block is based on active,
problem-oriented learning, where knowledge is considered a prerequisite for entrepreneurial
decision-making and innovation.

The motivational-value block builds on the ideas of self-determination theory, where
internal motivation plays a crucial role in achieving goals and activating entrepreneurial
engagement among students [13]. This block emphasizes the importance of developing an
internal drive for entrepreneurial activity, which leads to greater persistence, creativity, and
initiative. Both internal incentives (such as the desire to contribute to innovative educational
practices) and external motivators (such as social recognition) are considered. A clear system of
values helps students build psychological resilience, while leadership qualities and creative
thinking allow them to effectively respond to challenges and generate original solutions.

The activity block is supported by the concept of "learning through action” proposed by D.
Kolb, which is especially important for developing real-world skills [14]. As noted,
"Entrepreneurship education and training programmes improve students’ abilities and skills in
performing the various tasks and roles of an entrepreneur, giving them practical opportunities to
apply their ideas™ [15]. This block focuses on building the skills needed to participate in
educational initiatives and entrepreneurial projects. Teamwork, hackathons, and business idea
competitions enhance students' critical thinking and problem-solving capacity.

Altogether, the content component of the model, structured according to cognitive,
motivational-value, and activity blocks, ensures a systematic and integrated approach to the
formation of entrepreneurial potential among future teachers. This structure reflects the
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theoretical foundations and practical implications confirmed by contemporary research in teacher
education.

The procedural component of the model includes educational approaches, principles,
pedagogical conditions, forms of organization, methods, and learning tools. This component is
key to the implementation of the model, as it provides a practical component for the
development of entrepreneurial competencies among future teachers. The procedural component
of the model is based on competence-based, learner-centred, and project-based approaches.

The competence-based approach ensures the development of key skills, knowledge, and
abilities necessary for successful professional activity and for the implementation of
entrepreneurial activity. This approach is focused on achieving concrete results, which meet the
requirements of modern educational standards and the demands of the labor market. Recent
findings confirm that even the learning format (e.g., E-learning) can strengthen competence
development: the use of online entrepreneurship courses enables students to access materials
flexibly and develop entrepreneurial competencies in a structured manner [16. - 12]. Thus, the
digital educational environment expands the opportunities for cultivating flexible, practice-
oriented skills required by the labor market.

A learner-centred approach was included in the model, as it allows taking into account the
individual characteristics of students, their motivation, and needs. This approach focuses on
creating an educational environment that promotes personal self-realization and the development
of internal motives for entrepreneurial activity. In this logic, a “psychologically safe zone” is
created in which mistakes are viewed as part of the learning process [17]. This reduces the
anxiety of failure and enhances intrinsic motivation for the enterprise. A learner-centered
approach also involves considering what "reasons” students use to justify their entrepreneurial
intentions. According to Behavioral Reasoning Theory, it is value orientations and cultural
contexts that shape these explanations and influence students’ intentions to act entrepreneurially.
Analyzing these reasons allows educators to tailor learning tasks to students” actual motivational
drivers.

The project-based approach was chosen for its ability to encourage students to actively
participate in educational initiatives aimed at solving real-world problems. This approach is
especially effective in the formation of entrepreneurial activity, as students are involved in real
projects where they can apply their knowledge and skills. Research on entrepreneurial self-
efficacy (ESE) shows that involvement in startup projects significantly improves students’
confidence to overcome challenges and persist in entrepreneurial efforts [16. - 4].

The principles of integration of theory and practice, motivation and engagement,
cooperation, and innovation ensure the implementation of the procedural component.

The principle of integration of theory and practice ensures a harmonious combination of
theoretical knowledge and its application in real conditions. This alignment strengthens students'
ability to plan, launch, and manage educational projects and entrepreneurial initiatives. Research
confirms that students working with real-world cases and projects demonstrate a higher level of
knowledge acquisition and skill development, such as creativity and adaptability [18].

The principle of motivation and engagement is aimed at creating conditions conducive to
the formation of students' inner interest in educational and entrepreneurial activities. It is based
on motivation theories such as the theory of self-determination, which emphasizes the
importance of autonomy, competence, and social interaction in the educational process [19]. This
principle also considers the complex nature of fear of failure, which, depending on context, may
either hinder or stimulate effort. Empirical evidence shows that “fear of failure should be
considered not only as a barrier, but also as a possible source of motivation encouraging students
to work harder to achieve success™ [20]. Recognizing this ambivalence allows the teacher to
transform a potentially negative emotion into a positive driver of project activity.
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The principle of cooperation is focused on the development of teamwork skills, which is of
critical importance in business activities. This principle is based on the ideas of the theory of
social identity. Collaboration with external mentors and local stakeholders contributes to the
creation of sustainable partnerships and expands students’ access to real entrepreneurial
opportunities.

The principle of innovation contributes to the formation of students’ ability to generate new
ideas and implement innovative approaches in their professional activities. Modern research
highlights that intrinsic motivation and self-efficacy, reinforced by theories like self-
determination and social cognitive theory, are linked to students’ willingness to experiment,
solve complex problems, and adapt to change. The application of these approaches provides
future teachers with effective strategies for adaptation and successful implementation of
innovative changes in a dynamically developing educational environment [21].

Pedagogical conditions play a crucial role in ensuring the practical implementation of the
model. They create the basis for the implementation of approaches, principles, and methods that
contribute to the development of professional and personal competencies of students.

The first pedagogical condition is the creation of an educational environment that supports
initiative and creativity. Such an environment promotes the active interaction of students, the
development of their independence, creative thinking, and involvement in the learning process. It
creates an environment where students can experiment, develop ideas, and offer innovative
solutions, which is especially important for entrepreneurial activity.

The second pedagogical condition is the provision of access to digital platforms,
educational resources, and technological tools. Digital learning environments allow flexible
participation in entrepreneurship education regardless of location or schedule. In addition to
improving digital literacy and adaptability, these platforms enhance the personalization of
learning, thereby fostering motivation and engagement in entrepreneurial projects.

The third pedagogical condition is the organization of startups, project contests, and
hackathons. Such events help students acquire project management and teamwork skills, as well
as develop leadership skills and the ability to cope with real challenges. The practice of "open
entrepreneurial ecosystems”, including challenge contests and joint project sessions with external
stakeholders, has proven effective at European universities [22]. Such formats increase students'
sense of responsibility for results and develop risk management skills.

The fourth pedagogical condition is the integration of an interdisciplinary approach into
educational programs. This approach allows students to apply knowledge from different fields to
solve complex problems, which, in turn, forms entrepreneurial thinking. A systematic review by
Galvéo et al. showed that interdisciplinary programs contribute to the development of systems
thinking, which is necessary to find non-standard solutions in entrepreneurial tasks [23]. It is
advisable to combine modules of economics, pedagogy, and ICT in the curricula.

The forms of organization of the educational process are an important aspect of the model
of development of entrepreneurial activity of future teachers.

The first form of organization is project-based learning. Project-based learning develops
creativity, teamwork skills, and the ability to manage complex tasks. This method helps students
learn to allocate resources effectively, assess risks, and apply strategic thinking—core elements
of entrepreneurial competency. Project-based (learning-by-doing) formats indeed “foster an
entrepreneurial spirit” and consolidate key soft skills through real teamwork [24].

The second form of organization is master classes with the involvement of experts from
business and education. Such events provide students with the opportunity to interact with
professionals, receive valuable advice, and study successful cases. Master-classes with business
experts act as the recommended extra-curricular component that “links students with external
stakeholders” [25].
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The third form of organization is training and workshops aimed at developing leadership
skills, creativity, and project management skills. Such activities are an integral part of
entrepreneurial education, as they build students' confidence in their abilities and the ability to
effectively manage teams. Trainings and skills-oriented workshops enhance students’ self-
efficacy and leadership, i.e., their “perceived behavioural control” in entrepreneurial projects
[26].

Teaching methods determine how students acquire entrepreneurial knowledge and skills.
The use of these teaching methods allows students to develop a wide range of skills and
competencies essential for entrepreneurial success. It also helps to create a motivational
educational environment in which students actively participate in the learning process and
prepare to solve real professional problems.

The first method is the Case study method, which allows students to analyze real or
simulated scenarios, identify key problems, find solutions, and evaluate their effectiveness. Case
studies are widely used in entrepreneurial education because they foster strategic thinking,
decision-making, and risk assessment skills.

The second method, brainstorming, is aimed at generating ideas and finding creative
solutions. Brainstorming stimulates creativity and collaboration, as well as helps to develop
flexibility in thinking. This method is especially effective for developing innovative projects and
startups, as it allows students to come up with original ideas without fear of being criticized.

The third method is motivational conversations and pieces of training. Such methods are
aimed at strengthening students' self-confidence and developing their inner motivation.
Motivational talks and coaching trainings "strengthen entrepreneurial passion and self-efficacy,
reducing fear of failure™, therefore they increase students' confidence in their abilities [27. - 8].

The fourth method is interactive teaching methods. These include discussions, role-playing
games, and simulations that actively involve students in the learning process. These methods
develop communication, teamwork, and problem-solving skills, which are necessary for
developing entrepreneurial competencies.

Learning tools play a crucial role in the development of the entrepreneurial activity of
future teachers, as they provide access to educational resources necessary for the formation of
key competencies and skills.

Digital learning and collaboration platforms such as Microsoft Teams, Zoom, and Trello
promote teamwork, project management, and effective communication skills. These platforms
also provide opportunities for creating virtual workgroups, which is especially important for
project activities.

Online entrepreneurship courses offered by platforms such as Coursera, Udemy, and EdX
provide access to educational materials developed by leading universities and experts in the field
of entrepreneurship. These courses develop basic knowledge about entrepreneurship, including
planning, marketing, and management, and facilitate independent study of the material and
allowing students to adapt the learning process to their individual needs.

Interactive tools such as simulations and business games allow students to simulate real
business situations, which develop their analytical and practical skills. Interactive tools,
including simulations and business games, have shown high efficiency: students' participation in
"business simulators or games" develops analytical and practical skills, deepens their
understanding of the dynamics of entrepreneurial activity and risk management [16. — 13].

Educational materials, including case studies and examples of successful projects, give
students the opportunity to explore real-world examples of entrepreneurial activity. They allow
analysis of the strategies and solutions used by successful entrepreneurs and the application of
these strategies in practice.

Thus, the procedural component of the model integrates modern approaches, methods, and
forms of education aimed at developing the entrepreneurial activity of future teachers. The
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choice of each element is based on its proven effectiveness and scientific validity, which is
confirmed by the above studies.

The last component of the model for the development of entrepreneurial activity of future
teachers is the assessment and outcome component. It plays a key role in providing feedback and
quality control of the educational process. It includes assessment criteria and methods, and
monitoring tools. This component makes it possible to measure the level of formation of the
necessary professional competencies, motivation, and practical skills among students, as well as
to assess the success of the model implementation in educational practice.

The assessment criteria include: 1) the level of motivation for entrepreneurial activity,
since students' high motivation contributes to their active participation in educational initiatives
and the implementation of their own projects; 2) the formation of professional values and
leadership qualities assess students' abilities to effectively manage projects, make decisions and
work in a team; 3) the level of practical skills such as project development and the use of
entrepreneurial tools; 4) the ability to integrate knowledge from various disciplines; 5) the ability
to introspect and reflect evaluates students' ability to analyze their actions, identify problems and
find solutions..

The assessment methods aim to provide a comprehensive analysis of the level of
competence development and student achievement within entrepreneurial activity.

The survey reveals the level of internal motivation, satisfaction with the educational
process, and students' perception of the effectiveness of implemented pedagogical approaches.
The use of questionnaires helps to adapt educational strategies in accordance with the real needs
of students. This method is supported by recent large-scale studies; for example, the survey of
519 students from five Chinese universities, which confirmed the reliability of questionnaires for
assessing motivation, entrepreneurial self-efficacy, and intentions [27. - 2]. Similarly, Passavanti
et al. applied pre- and post-test surveys to assess changes in El, SE, and entrepreneurial learning
among engineering students, which confirms the effectiveness of the questionnaire method [28].

The evaluation of projects carried out by students by experts allows us to evaluate the
practical application of knowledge and skills acquired in the educational process. The
participation of experts increases the realism and practical significance of project evaluation, as
well as ensures the objectivity and reliability of the data obtained on the quality of acquired
knowledge and skills.

Students' reflective reports are another effective method that allows them to record their
personal achievements and difficulties. This method allows students to analyze their educational
experience, identify their strengths and weaknesses, and formulate a strategy for further
development.

Diagnostic charts offer a structured tool for objectively tracking the formation of specific
competencies, such as innovation, planning, and the ability to implement entrepreneurial
initiatives.

Monitoring tools include a portfolio system, analysis of test results, and curatorial control.
The portfolio system allows you to track students' progress through the accumulation of
completed work, which is confirmed by research on the importance of this system in educational
practice. The analysis of test results is used to check the level of mastery of knowledge and
skills, and regular meetings of students with their supervisors help to discuss their progress and
solve emerging difficulties.

Thus, the assessment and outcome component ensures ongoing monitoring and evaluation
of the model’s effectiveness, facilitates the development of entrepreneurial competencies, and
supports the personal and professional growth of future teachers.

To verify the applicability of the developed model, a limited pilot implementation was
carried out. The pilot was conducted among third-year students of the 6B01110 "Pedagogy and

X Hocmyxamedos amuvinoagsl Ameipay ynusepcumeminiy Xabaputwicol Ne2 (77) 2025 170
Becmuux Amvipayckoeo ynugepcumema umenu X, JJocmyxamedosa
Bulletin of Kh.Dosmukhamedov Atyrau University



Iedazcozuxa scane ncuxonozus ~ I[ledazoeuxa u ncuxonozus ~ Pedagogy and psychology U. Abdigapbarova,

Y. Sabdenbekov
Psychology" educational program at Abai Kazakh National Pedagogical University. This stage
aimed to test the procedural component of the model in a real educational setting.

During the pilot phase, students participated in a series of project-based learning sessions,
master classes, and collaborative startup simulations. They also completed reflective reports and
participated in structured discussions to evaluate their understanding and engagement. Data
collection included observation, feedback forms, and qualitative analysis of student reflections.

Preliminary results demonstrated a noticeable increase in motivation, initiative, and
teamwork skills. Students showed greater interest in integrating entrepreneurial thinking into
pedagogical practice. Additionally, reflective reports indicated improved understanding of
project planning and risk assessment, confirming the relevance of the selected methods and tools.

Although the pilot was limited in scope, it provided initial empirical support for the
model’s practical value. These findings suggest that the model can be successfully implemented
in teacher education programs to foster entrepreneurial competencies and prepare students for
innovative professional roles in education.

Conclusion

The conducted research allowed for the theoretical substantiation and development of a
model for the development of entrepreneurial activity of future teachers in university education.
Based on the analysis of modern theoretical and methodological approaches to entrepreneurial
education and taking into account the specifics of the professional training of teaching staff, a
conceptual model was constructed reflecting the interrelation of value-motivational, substantive,
and procedural components of the formation of relevant competencies.

The use of methods of theoretical modeling, systematization, and comparative analysis
ensured the scientific validity of the proposed model, contributing to the formation of a holistic
view of the pedagogical conditions necessary to activate the entrepreneurial potential of students.
The key directions of integrating the entrepreneurial component into the educational process
have been identified, which makes it possible to position the developed model as a
methodological basis for improving the content and organization of professional training for
future teachers.

To confirm the relevance and practical feasibility of the model, a limited pilot testing was
carried out among third-year students of the 6B01110 Pedagogy and Psychology program at
Abai Kazakh National Pedagogical University. The pilot included project-based learning
activities and reflective assignments, which demonstrated students’ increased engagement and
the applicability of the model in real educational conditions.

The research results have the potential for practical application and can be used in the
process of designing educational programs focused on the formation of students' initiative, social
responsibility, and readiness for innovative and entrepreneurial activities. The presented model
opens up prospects for further empirical research aimed at clarifying its effectiveness and
adapting it to various institutional conditions of the functioning of the higher pedagogical
education system.
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Y. Sabdenbekov

MO/IEJIb PA3BUTHUSA MPEANPUHUMATEJBLCKON AKTUBHOCTH BYIYIIIUX NMEJATOTIOB B
YCJOBUAX YHUBEPCUTETCKOTI'O OBPA3OBAHMUS

AHHOTAUMSA

Ilenpto CcTaThu SBISCTCS PACCMOTPECHUE pPa3paOOTAHHOW MOJCITU Pa3BUTHA MPEAIPHUHAMATEIBCKON
AKTUBHOCTH OyayIIUX TEJaroroB B YCIOBHSX YHHUBEPCUTETCKOTO OOpa30BaHUs, HAMpaBIICHHAS HAa HHTETPAIIHIO
TPENPUHIMATEIIFCKAX KOMIIETCHIIMN B MPOIECC MPOGECCHOHATBHON MOArOTOBKH. AKTYalIbHOCTh UCCIICIOBAHUS
00yclIoBICHa HEOOXOAMMOCTBIO (OPMHUPOBAHMS y CTYACHTOB MEAarOrMYCCKUX —CICIUANIBHOCTEH HABBIKOB,
COOTBETCTBYIOIIMX TPEOOBAaHUSIM WHHOBAI[MOHHOW O0Opa3oBaTeNbHOW Cpeibl W IIIOOAIBHBIM HW3MEHEHHSM B HMX
npoQecCHOHANbHON IesITeIbHOCTH. B paMKax HCCIIeJOBaHUS HWCIOJIB30BAICS METOJ MOJENHPOBAHUS, |TO
MO3BOJIMJIO CHCTEMATH3MPOBAThH TOAXOBl M BBISIBUTH KITFOUEBBIC KOMIIOHEHTHI MOJENH. B 1eIeBoM KOMITOHEHTE
ompeneNeHa IeTh W 3aJadd, HalpaBliCHHbIC HA (OPMHUPOBAHHE Y CTYICHTOB MOTHBALMU W IMPO(ECCHOHATBHBIX
KOMIIETCHIINH, HEOOXOOMMBIX U YCHCITHOW pealm3aldd OoO0pa3oBaTeNbHBIX MpoeKkToB. ComepiKaTeIbHbIH
KOMIOHEHT BKJIFOUACT KOTHUTHBHBIM, MOTHBAllHOHHO-IICHHOCTHBIM M JNEATEIFHOCTHBIN OJIOKH, YTO O0CCIIeYnBacT
KOMIUTEKCHOE pa3BUTHE 3HAHWH, MOTHUBAIIMM W MPAKTHYCCKUX YMCHUH W HaBBIKOB. [IporeccyanabHBI KOMIIOHEHT
6a31/1pyeTc;1 Ha TMPUMCHCHUHU COBPECMCHHBLIX TMCAArorM4eCKUX IMOJAXO0J0B, TaKHUX KakK KOMHeTeHTHOCTHBIﬁ,
HI/I'—IHOCTHO-OpI/IeHTI/IpOBaHHLII‘/II u HpO@KTHO-HeHTeHLHOCTHBIﬁ MOAXOJbI, a TAaKKE€ BKIIIOYACT NPUHIOHUIIBI, METOJbI
o0yd4eHus, NeJarorndeckue ycioBus, (OpMBI OpraHu3alMk W CpEACTBa, crocoOcTByomme 3(dexkTHBHOMY
Pa3BUTHIO TPEATIPUHUMATEIILCKOTO MOTECHIMAJIa CTY ICHTOB. OL[CHO‘IHO-pe?)yJ'II)TaTI/IBHI)Iﬁ KOMIIOHCHT HAIIpaBJICH Ha
MOHHTOPHHI U OLEHKY YpPOBHs C(OPMHUPOBaHHOCTH MNPEIIPHUHUMATENILCKUX KOMIIeTeHIiH. Cxemaruueckoe
MpeJICTaBJICHHE WIUTIOCTPUPYET CTPYKTYPY M B3aUMOCBSI3b KOMIIOHEHTOB MOJEIH. Mojenb Obliia peaBapuTelIbHO
MPOTECTUPOBaHA Ha HEOOIBIIOW MIUIIOTHOW TPYIITE CTYICHTOB IEIarOTMYeCKOTO HAIIPABIICHHS, YTO MOATBEPIIIIO e€
MIPUMEHUMOCTh U aKTyalbHOCTh. Ee BHeIpeHue criocoOCTByeT (hOPMUPOBAHUIO Y OYIyIIUX IEJaroroB TOTOBHOCTH
K MpEeINpUHUMATEIBCKON NEATeIbHOCTH, pPAa3BHTHIO JIMACPCKUX KA4eCTB, KPEATHBHOCTH U CIIOCOOHOCTH
aJanTHPOBATHCS K TMHAMIYHBIM H3MCHEHUSIM 00pPa30BaTEIIEHOM CPEIbl.

KaroueBble ciI0Ba: MoOJIENb pPa3BUTUSA MPEAIPUHAMATEIHCKONM aKTHBHOCTH, KOMITOHEHTHI Pa3BUTHS
MPEIIPUHIMATEIECKON aKTHBHOCTH, MPEIIPUHUMATEIILCKAs aKTUBHOCTh, OyIyIIUe IENarord, YHUBEPCHTETCKOE
obpazoBaHme.

YHUBEPCUTETTIK BIJIIM BEPY JKAFJAWBIHIATBI BOJAIIAK IMEJATOT' TAPIBIH
KOCHIKEPJIIK BEJICEHAIJIIT'TH JAMbBITY MO/JIEJII

Angarna

Makana MakcaTbhl - KOCINKEpJiK Ky3bIpeTTepii KociOM [aspiiay YaAepiciHe KipikTipyre OarbITTaliFaH
YHHUBEPCUTETTIK OuliM Oepy ascbiHAa Oojamiak MyFasliMAEpIiH KICIIKepIiK OeJICEHIUINiH AaMbITyFa apHaJFaH
MOJICIIH KAapacCTBIPBIN, YCBHIHY. 3epTTEYHiH ©3CKTUIIr NeNarorukajiblK MaMaHABIKTap OOWBIHIIA OiTiM alaThIH
CTY/ICHTTEP/iH MHHOBAIMSUIBIK OUTIM Oepy oprachl MEH OJapiblH KociOM KbpI3MeTiHZeri »kahaHAbIK e3repicTep
TaJanTapbhlHA COUKEC KEJIETIH JaFaplUIapIbl 1aMbITYy KAKCTTUIINIMEH alKbIHIANA bl 3epTTeY OapBICHIHAA MOJEIBICY
omici KONTaHBUIIBL, OJ TOCUIIEP i Kyleneyre jkoHe MOAEIBIiH HEeTi3Ti KypaMaac OeJiKTepiH aHbIKTayFa MyMKIHIIK
Oepai. MakcaTTBIK KOMIIOHEHTTE OoJlalak IMeaarorTapIslH OiliM Oepy jkoOamaphlH COTTI JKy3ere achIpyhl YIIiH
KaXeTTi yoKIeMe MEH KoCiOM KY3BIPeTTep/Ii KaJbIITACTEIPYFa OAaFBITTANIFAaH MaKcaT MeH MIHACTTep alKbIHIAIaIbI.
Ma3MyHIBIK KOMIIOHCHTKE KOTHHUTHBTIK, YOKHIK-KYHIBUIBIKTBIK JKOHE OpEeKeTTIK ONokTap Kipemi, Oy
CTYICHTTEpAIH OiiMi, yokIeMeci, TokipuOeik OLTiKTepi MEH AaFAbUIapblH KEUICHl TYple NaMBITyFa MYMKIHAIK
Oepeni. YaepicTik KOMITOHEHT Ka3ipri 3aMaHFBl IEeNaroTUKalbIK Tocimaepre (KY3BIPETTLTIK, TYJIFANBIK-OaFaapIibl
JKOHE IKOOANBIK-OpEKETTIK) CYHEeHeal, COHAal-aK OKBITY KaruaaTTapbl, ONICTEpi, INeJarorHKalbIK LIapTTaphbl,
yibIMIacTeipy (opManapbl MEH KypajJapblH KaMTHJIbI, OJapIbIH OapiIbIFbl CTYJCHTTEPIIH KOCINKEPIIK QJeyeTiH
THIMJII JAMBITYFa BIKIAJ eTe/i. baranay-HOTHKeNIiK KOMIOHEHT KOCIMKEPJIK KY3bIPETTEeP/iH KalbIITaCy MeHreiiH
OakpuTayra xoHe Oaranmayra OarbiTTanrad. Ch30aiiblk OCiHEIey MOJIEIb KOMIIOHEHTTEPIHIH KYPhLUIBIMBI MCH ©3apa
OaiiIaHbICHIH KopceTeai. byl Moaens meaarorika MaMaH IbIFbl OOWBIHINA OKUTHIH CTYACHTTEPCH TYPATBIH IIAFbIH
MMAIOTTHIK TOIITa AJNBIH aja CBHIHAIABI, OYJI OHBIH KOJJAaHOANBIFBIH JKOHE ©3CKTUITiH pacTtaisl. MoJenpai eHrizy
OoJamrak meIarorTapIblH KOCIMKEPIIiK KBI3METKE JalbIHBIFBIH, KOMIOACIIBUIBIK KACHETTEPIiH, KPEATHBTLIITIH JKOHE
OintiM Oepy OpTacBIHBIH KapKBIHIB ©3repicTepine OediMaeny KaOileTiH apTThIpyFa CENTiriH TUTi3eIi.

Heri3ri ce3mep: Kocimkepilik OCICCHIUTIKTI TAaMBITY MOJENi, KOCITKEPIiK OCNCCHIUTIKTI JaMBITYIbIH
KOMIIOHEHTTEPI, KOCIIKepIIiK OelCeHALTIK, OoNamaK nejarorrap, yHUBEpCUTETTIK OUTiM Oepy.
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