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Abstract. This study aimed to explore the reasons behind English language teachers’ burnout in Turkey. To
achieve this aim, qualitative research methodology was fallowed. In this respect, 102 comments from English teachers in
Turkey in response to a post on Facebook were analyzed. After an investigation of the comments, 7 recurring themes
were found by the researcher. In the order of frequency, these are: “Students, system, being a teacher, parents, colleagues,
administrators and others”. Uninterested and disrespectful students are among the top reasons of teachers’ burnout. Noise
in the classroom also drains teachers’ energy most in their classrooms. Another important reason for teacher burnout is
that students are unwilling. Therefore, teachers believe that it is nearly impossible to teach English to such kind of
students. These results were examined in detail and compared to the results of relevant studies in literature in the
discussion part. In this respect, several important implications and suggestions were presented for both in-service and
future teachers of English.
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Introduction.

Among many issues investigated in English Language Teaching (ELT) field, teacher burnout
is one concernthat has recently started to attract researchers’ attention. Many teachers of English feel
such a level of stress and pressure that they are not able to perform well in their profession anymore
or stop enjoying their profession altogether. Although there are many research studies conducted in
the area of “teacher burnout»; there are still limited studies that directly examine English language
teachers’ burnout. Therefore, this study aims to fill this gap in the literature by determining the reasons
forburnout among Turkish teachers of ELT.

Burnout was first coined by Freudenberger [1], who explained it as “a state of mental and
physical exhaustion caused by one’s professional life». Freudenberger was a consulting psychiatrist
at a free clinic in New York’s East Village. When he observed the volunteers of the clinic, he noticed
a common decrease in their motivation. After that first definition, many other researchers developed
the term. Soon after, Maslach [2] described burnout as a psychological condition in which one feels
distanced from work. She defined the syndrome as one which causes mental fatigue. She also defined
three dimensions of burnout: emotional exhaustion, depersonalization, and personal accomplishment
[3]. When the term “burnout” was first introduced, it was only attributed to human services. However,
researchers began to notice that the condition applied to many others out of the human service field
[4]. Teachers are one worker group that is immensely affected by the burnout syndrome. In a study
conducted by Kyriacou [5], almost one quarter of teachers stated that they believe teaching is
“extremely stressful». Furthermore, there are an alarmingly high number of teachers who intend to
leave their profession because of burnout at all career stages [6].

Literature review

What are the factors causing teacher burnout?

There are many studies conducted to investigate the factors triggering the burnout syndrome
for teachers. In fact, it is nothing uncommon to hear teachers complain about the daily challenges
they have to struggle with. Scholars have long searched for the most common reasons behind this
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phenomenon. Kyriacou [5] listed 10 main causes of teacher stress in his study. These are: “teaching
pupils who lack motivation”, “maintaining discipline”, “time pressures and workload”, “coping with
change”, “being evaluated by others”, “dealing with colleagues”, “self-esteem and status”,
“administration and management”, “role conflict and ambiguity” and “poor working conditions”.

In Kyriacou and Sutcliffe’sstudy [7], the most frequent reasons for teacher stress were found to
be “pupil’s poor attitudes to work”, “trying to uphold/maintain values and standards™ and “covering
lessons for absent teachers”. The most common stress symptoms were found to be “exhaustion” and
“feeling frustrated”. Futhermore, Byrne [8] found out in her “gender”, “age”, and “type of student
taught” have the most effect on teacher burnout. She also noted that (a) the grade level at which one
is teaching has an important impact on teacher burnout and (b) organizational management cause
many teachers a great deal of stress regardless of the grade level.

Cano-Garcia, Padilla-Mufioz and Carrasco-Otriz [9] found out that both personality traits and
specific contextual variables could be associated with burnout. The teachers with a high degree of
neuroticism and introversion got the highest burnout scores. They also noted thatthe more burned out
teachers have, the less importance they attach to their relationship with students. In a study conducted
by Skaalvik and Skaalvik [10], “conflict with students’ parents” and “having to organize teaching in
ways one did not believe were the best” were found to be the factors that are most strongly related to
teacher self-efficacy and teacher burnout. They noted that there is a very strong correlation between
teacher burnout and teacher self-efficacy. Similar to the present study, Sadeghi and Khezrlou [11]
investigated English language teachers in Iran to explore the factors that cause their burnout. They
found out that high emotional exhaustion, reduced personal accomplishment and level of education
significantly contribute to teacher burnout whileage, gender and marital status have no significant
impact.

Studies conducted in Turkey

In Turkish context, the concept of teacher burnout was investigated in several aspects, for
teachers working at different institutions. In Toker’s study [12] in which he explored the teacher
burnout levels of the academicians in Turkey, it was revealed that marital status and age were
significantly related to job burnout. Inandi [13] aimed to determine whether female teachers in Turkey
experience burnout due to the career barriers they face. He found out that career barriers resulting
from school and environment factors are significant predictors of female Turkish teachers’ emotional
exhaustion.

Sari [14] conducted a study to analyze burnout among special school teachers and head
teachers; and the factors affecting their burnout. His study revealed that more experienced subjects
have higher emotional exhaustion and depersonalization, and less job satisfaction compared to their
less experienced colleagues. However, more experienced subject felt higher personal
accomplishment. Along the same line, Capri and Guler [15] investigated teachers working in special
education and rehabilitation centers. They found significant negative correlations between teachers’
occupational burnout levels and levels of job satisfaction, which was a significant precursor of
burnout.

In the same vein as this study, Cephe [16] examined 44 English instructors in his study to
determine the major factors leading to ELT teacher burnout. The results revealed that the instructors
regard administrative applications in their institution as the major factor for their burnout. Another
finding was that instructors with a high level of burnout displayed “alienation to professional
identity”. Han and Mahzoun [17] used qualitative methods to investigate the factors that demotivate
EFL teachers in Turkey. They found out that the main causes for teacher demotivation were: “lack of
effective communication with school administration and colleagues and lack of interest, attention and
respect from behalf of students”.

Materials and methods of research. Qualitative research method was followed in the study.
It used content analysis to examine a group of comments on a Facebook group for ELT teachers in
Turkey. The comments were made in response to a post that asked: “What drains your energy the
most in your job?”” There were 102 replies to the post.
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The comments were all transferred to an excel file and analyzed by the researcher for recurring
themes and patterns [18]. To achieve the validity and trustworthiness of the data analyzed, the
researcher asked for another researcher’s help in coding and analyzing the data. After an examination
of all the comments, the researcher determined 7 main reasons for teacher burnout (Students, system,
being a teacher, parents, colleagues, administrators and others). All the comments were studied
again and assigned into one of these 7 main categories. The main categories were listed in order of
frequency in a table, considering the number of likes they have received on Facebook. More detailed
tables were also made for each main category to examine the specific reasons teachers put forth for
each of them.

Results and their discussion. After all the comments were analyzed, 7 reasons were
determined by the researcher. These themes are: “Students, system, being a teacher, parents,
colleagues, administrators and others”. Samples of some teachers’ ID numbers (T1, T2, T3, etc.) will
be shown in parenthesis in this part of the study. The frequencies of the main factors are listed in
Table 1. According to Table 1, the most common reason for ELT teacher burnout in Turkey is
“students”, with a frequency of 46. Additionally, the comments about students received 187 likes in
total, which is the highest amount of likes compared to likes all the factors received. Not only the
educational system, but also being a teacher is itself difficult according to their opinions (T11). They
believe that parents can also cause them some problems and some of the teachers see parents as the
causes of their burnout (T22). Besides some other reasons, colleagues (T37) and the administrators
(T44) are also seen as a cause for teacher burnout.

Table 1.The causes of burnout.

What causes the burnout of the EFL teachers? f Likes
Students 46 187
System 16 63
Being a teacher 14 50
Parents 12 39
Colleagues 10 47
Administrators 10 42
Others 10 10
Total (Overlapping within 102) 118 438

The causes of burnout resulting from studentsare broken into more specific reasons and shown
in Table 2 below. According to the table, teachers mostly feel burned out because of uninterested
(T6) and disrespectful (T62) students. Noise (T55), unwillingness (T72), complaining (T93) and
difficulties (T23) also cause burnout among teachers.

Table 2.The causes of burnout resulting from students.

Students f

Uninterested and disrespectful 19
Noise 12
Unwillingness 10
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Complaining 2
Difficulties 1
Students (Blank) 2
Total 46

The causes of burnout resulting from the system are examined in Table 3.Among the teachers
that reported that the system drains them out, most of them specified the monotonousness as the
reason for their burnout. The formalities at school are so many that 3 of them believe it is really
difficult for them to do their real job, which is teaching English (T79). One teacher specified several
problems such as lack of necessary equipment or materials needed in their teaching practices (T48).
Besides trying to catch up with the curriculum, a teacher says he/she has so many lesson hours to
teach (T53).

Table 3.The causes of burnout resulting from the system.

System

Monotonousness

Formalities

Problems

Curriculum

Lack of necessary equipment
Workload

System (Blank)

Total

NEFRPPFPEFEPDNWO

-
D

Table 4 below depicts the reasons resulting from being a teacher. “Not being open to
innovations” (T32) is the most popular response in this category, followed by “not being

respected(T100), communicating with people (T86), concerns for the future (T95) and difficulties
(T32)".

Table 4.The causes of burnout resulting from being a teacher.

Being a teacher

Not being open to innovations
Not being respected
Communicating with people
Concern for the future
Difficulties

Being a teacher (Blank)

Total 14

Wk PP WO -

In the following table, it can be clearly seen that the teachers feel burned out because of the
parents as well. “Ignorance (T17), parents acting asknow-it-alls (T69), acting inconsiderate (T78),
acting irresponsible (T82) and difficulties (T3) caused by the parents” are among the reasons of
burnout caused by the teachers.

Table 5.The causes of burnout resulting from parents.
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Parents
Ignorance
Know-it-all
Inconsiderate
Irresponsible
Difficulties
Parents (Blank)
Total 12

R R REP P W-

There were also several complaints about the colleagues. Teachers stated they feel drained out
because of their “colleagues’ ego (T47) and attitudes (T71). Also, incompetent (T12), know-it-all
(T96), ignorant (T38), lazy (T66) and unwilling colleagues (T88)” drain some EFL teachers’ energy.

Table 6.The causes of burnout resulting from colleagues.

Colleagues

Their ego
Attitudes
Incompetent
Know-it-all
Ignorance

Being lazy
Unwilling
Colleagues (Blank)
Total

PR R R ERERPRNDN -

[ BN
o

Teachers also faced problems because of the administrators’. Theirnegative attitudes (T51),
mobbing (T2), formality (T89), incompetent (T14) administrators, discipline problems (T58) and
administrators who show no support(T73)”.

Table 7.The causes of burnout resulting from the administrators.

Administrators

Negative Attitudes
Mobbing

Formality

Incompetency

Discipline problems

No support

Just administrators (Blank)
Total

WkRRPRRPRRERN -

(BN
o

Finally, there were a few other response that were not very popular among other teachers which
reasoned that teaching drain them out because of “watching duty (T27), time of the lesson(T65),

negative comments (T90) from other people, course books (T30), being a substitute teacher (T9),
crowded classes (T42) and personal characteristics(T81)”.

Table 8.The causes of burnout resulting from other reasons.
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Others

All of them

Watch Duty

Time of the lesson
Negativecommentsfromothers
Coursebook

Being a Substituteteacher
Everything burns out
CrowdedClasses
PersonalCharacteristics
Total

PR R PR RERRERN -

=
o

The results of this study corroborate the findings of the former studies regarding teacher burnout
in the existing literature. It is noteworthy that the frequency order of the factors in this study is largely
in line with Kyriacou’sfindings [5]. His findings suggested that the main reasons for teacher burnout
are “teaching pupils who lack motivation”, “maintaining discipline”, “time pressures and workload”,
“coping with change”, “being evaluated by others”, “dealing with colleagues”, “self-esteem and
status”, “administration and management”, “role conflict and ambiguity” and “poor working
conditions”. When compared with the results of this study, it could be said that “students”, which
emerged as the most common result, covers “teaching pupils who lack motivation” and “maintaining
discipline”. The second most common factor found in this study, “system”, covers “time pressure and
workload” and “coping with change”. The third factor, “being a teacher”, covers “being evaluated by
others” and “self-esteem and status”. One difference that stood out in the current study is the “parents”
factor, which was not listed as a factor that leads to teacher burnout in Kyriacou’s findings.

One study regarding the fourth most common factor found in this study, “parents”, to be a factor
that lead to teacher burnout was carried out in Norway [10]. The researchers found out that conflict
with parents had a negative relationship with five of the six dimensions of teacher self-efficacy,
emotional exhaustion and depersonalization. Unlike many other studies that were carried out in the
Turkish context, “colleagues” and “administrators” were not very common compared to the other
factors. These factors were found to be the fifth and sixth most common factors respectively. Cephe
[16] reasoned that “administrative applications in teachers’ institution” was the most common reason
for teacher burnout in Turkey. Similarly, in another research study [17], the most common reason for
teacher burnout was found to be “lack of effective communication with school administration and
colleagues”, followed by “lack of interest, attention and respect from behalf of students”. More
studies need to be conducted in Turkish context to identify if this is a significant difference.

Conclusion.

Teacher burnout is a serious concern for many ELT teachers in Turkey. This study identified 7
main reasons that cause the teachers participated in this study to feel burned out: students, system,
being a teacher, parents, colleagues, administrators and other reasons. Important implications can be
drawn from the results of this study. Precautions should be taken to prevent teacher burnout and
provide a more positive and comfortable teaching environment both for the teachers and the students.
It is apparent that in the Turkish context, the system, the parents of the students and the administrators
pose serious challenges for teachers. The education system and the administrative work assigned to
teachers should be revised and renovated considering teacher needs. School administrators play an
important role in decreasing teacher burnout. They should work to address and solve the problems
that could arise as a result of teacher and parent conflict. Constant constructive feedback and positive
assessment should be done by administrators to maintain teacher wellbeing. On a final note, it should
be kept in mind that this is a small scale study that only explored the comments coming from a number
of ELT teachers in Turkey. The participants are limited to the comments written under the post on
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Facebook. More prospective and comprehensive studies should be conducted in several different
contexts to further analyze ELT teacher burnout.

TYPKUAJATBI AFBIJIIIBIH TIII MYFAJIMAEPIHIH ITAPITAY CUHAPOMBIH
TY3ETIH ®AKTOPJIAP

Anpatna. byn zeprrey Typkusinars! arbUTIIBIH TUTI MyFaTiMJEPiHiH OKBITY YEpiCiH/E MapIiaybIHBIH ce0enTepiH
3epTTeyre OarbITTaJFaH. byl MakcaTKa JKeTy VIIiH camalibl 3epTTey daicTeMeci KonmaHbuImel. OchIFaH OaillaHBICTHI
Typxusaars! arpUIIIBIH Ti MyFaiiMaepini Facebook skemicinzeri sxaz0ara xasran 102 mikipi capanranzsl. [likipnepai
3epTTETeHHEH KeHiH 3epTTeymni 7 KaWTalaHaThIH TaKbIPBINTHI TanThl. JKuimiri OoiibiHmma omap: “OKymisuiap, xyie,
MyFaniM Ooiy, aTa-aHanap, opinTecTep, SKIMIIJiep jkoHe Oackanap”. KpI3bIFyHIBUIBIFBI a3 KoHEe OeJiceHIi emec
CTYJCHTTEp MYFATIMICP/IiH [IaPIIAYBIHBIH HETi3r1 ceOenTepiHi Oipi 00mbIn TaObu1aabl. CHIHBINTAFRI Ty MYFATIMACPIIH
KyaTbIH KOIl )KyMcaibl. MyFalliMHIH IapIIaybIHbIH TaFbl 0ip MaHbI3/1bl ce0e0i — OKYIIBUIAPIbIH JalbIHIIBIKCHI3 OOTYHI.
CoHplbIKTaH MyFaniMep MyH/al OKyIIblJIapFa aFbUIIIBIH TUTIH YHpeTy MYMKIH eMec Jienl ecenteiai. by HoTmwxkenep
erKeHW-TerKeMIi KapacThIPhUIIBI JKOHE TAIKbUIAy OeiMiHAe oleOMeTTepleri ColKec 3epTTeyNepiH HOTHXKEIepiMeH
canbICThIppUIABL. OchiFaH OalIaHBICTBl aFbUIIIBIH Tidl MOHIHIH OUTIKTUNITIH apTTHIPaThIH XoHE OoJamak Myfraiimiaepi
YIIiH GipHele MaHbI3Ibl YCHIHBICTAP YCHIHBUIIBI.

Heri3ri ce3nep: mapiiay , aFbUIIIBIH TiTI MyFaTIMJEpi, canainsl Tanjaay, Typkusaarsl Oitim Oepy xkyreci

®AKTOPBI, BBI3BIBAIOIIIUE CUHJIPOM YCTAJOCTH YUUTEJIEHN
AHTJIMMCKOT O SI3bIKA B TYPIIUH

AHHOTanus. JTO HCCileoBaHWE ObLJIO HANpPABICHO HA M3y4YEHHE IMPUYMH CHHAPOM YCTaJOCTH Y4HTelNei
AHIJIMICKOro sA3b1Ka B Typuuu. 1 1OCTHXKEHUS 3TOU LIENH UCII0Nb30BaJIaCh KAUECTBEHHAs! METO0JIOT sl UCCIIEI0BAHUS.
B cBsi3u ¢ 3TMM ObUTH mpoaHanu3upoBaHbl 102 KOMMEHTapusl y4MTeed aHTJIMHUCKOro si3bika M3 Typuuu B OTBET Ha
nybnukamuio B Facebook. ITocne u3ydeHHs KOMMEHTapHUEB HCCICHOBATEIb OOHAPYXKHI 7 IOBTOPSIOIMXCS TeM. B
mopsiike 4acToThl 3T0: “CTyINeHTHI, CHCTEMa, NMPENOAaBaTeNb, POIWTENH, KOJUIETH, aIMHUHHCTPATOpbI U Apyrue’.
HesaunTepecoBaHHbIE ydEHUKHM — OJlHA W3 TJIABHBIX MPUYMH CHHApoOM ycranoctu yuurteneil. Illym B Kimacce Taxke
UCTOIIAeT y4uTened Oonblle Bcero B MX Kiaccax. Eme oaHa BakHas NpUYMHA CHHAPOMA YCTAJIOCTH YYUTENeH —
HE)KEIIaHUE YIEHUKOB YUUTHCA. [I03TOMY ydMTENsI CUMTAIOT, YTO TAKUX YYEHHKOB MPAKTHUECKH HEBO3MOXKHO Hay4IHUTh
aHITIMHCKOMY 3bIKY. DTH pe3yabTaThl ObUIM IOAPOOHO W3YYEHBI M COIIOCTaBIICHBI C PE3yNbTaTaMH COOTBETCTBYIOLIHX
HCCIIeI0BAHMI B IUTEpaType B OpsKe 00CyXaeHHs. B cBA3M ¢ 3THM OB cienaH psiJ BAXKHBIX BEIBOAOB M MPEIUIOKEHUN
KaK JUIs JeUCTBYIOIINX, TaK U A7 OyAyIIUX yduTeneil aHrTHICKOro sS3bIKa.

KnroueBble cjI0Ba: CHHIOPOM YCTaJIOCTH, YYUTENs AHIIMHCKOrO $3bIKa, KAaYECTBEHHBIM aHaJIN3, CHCTEMa
obpazoBanust B Typriuu.
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