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SUGGESTED TOPICS FOR THE SYLLABUS OF ENGLISH LITERATURE COURSE
IN ELT DEPARTMENTS

Abstract.

Using literature in language teaching as authentic material has many advantages such as developing learners’
intercultural competence, personal involvement, proficiency in the target language, creativity, critical, and analytical thinking,
interpreting, speaking and communication skills. Correspondingly, the purposes of this study are to explore how many state
universities have the syllabus for English Literature courses on their official websites and to find out the most preferred topics
of English Literature courses in ELT programs. As a part of the qualitative data collection, online curriculums of 59 state
universities were explored to find the most preferred topics of these courses. Based on the findings of the study, out of 59
universities, only 37 universities’ online syllabi of “English Literature Course I and II” were available. Also, common topics
in English Literature courses’ syllabi of 37 universities were listed. Medieval English Literature - The Canterbury Tales
Geoffrey Chaucer, Old English Period - Beowulf, and Elizabethan Era - Shakespeare were among the most preferred topics,
while Middle Age period: historic, social, literary events, Contemporary English Literature, 20th-century literature were the
least preferred ones. In the conclusion part of the study, some suggestions were presented for syllabi of English Literature
courses in ELT departments of universities.

Key words: english literature, english literature courses, syllabus design, English language teaching, course,
programmes.

Introduction.

The importance of literature in language teaching has been emphasized in many studies since it has
been used to teach language by many language teachers and it is essential for English teacher training.
However, literature is not used only as a tool for teaching writing, reading, speaking, listening, grammar,
pronunciation, and vocabulary. It also provides a chance to develop different competencies and
capabilities of language learners. Literature paves the way for achieving native-like competence in
English, expressing thoughts in English, learning the characteristics of modern English, learning
idiomatic expressions, speaking, communicating clearly, having proficiency in English for language
learners and also, students can have creativity, critical, analytical thinking skills [1]. What is more,
integrating literature of the target language into teaching practice is important because it is a way of
increasing the motivation of students, it has a great value for education, it pays the way for understanding
different cultures, it can be accepted as an example of stimulus for language acquisition, it improves
students’ interpreting skills and finally, it expands language awareness [2].

There are not many studies associated with the course of English Literature I and Il in English
language teaching undergraduate programs in Tiirkiye context although literature has great importance
in language teaching. Limited research studies related to these courses are mostly based on the ideas of
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pre-service teachers about its importance, course content, and some suggestions for its syllabus. To begin
with, Arikan emphasized the importance of these courses by presenting the views of pre-service teachers
in English language teaching departments in many respects [3]. He found that many fourth-year students
who have taken English Literature | and Il courses at Hacettepe University consider that these courses
are essential for the development of an English language teacher because they can be useful for teaching
contexts in the future. Moreover, short story courses are the most beneficial courses since their
vocabulary skills have improved through them. However, the participants of the research mentioned that
the content of these courses needs the most urgent change. Besides, as stated in the results of the study,
many fourth-year students of the English language department require more exposure to literary texts
and to take additional or elective courses like world literature, film, and literary theory also, they want
teacher trainers to minimize historical and biographical knowledge in the context of English literature
courses. Besides, the interviews he conducted with pre-service teachers demonstrated that literature
courses help the participants improve their vocabulary and reading skills, experience satisfactory
classroom interaction in English, and learn different worldviews and ideologies. However, the
participants claim that teacher trainers give too much importance to knowledge instead of emphasizing
the analysis and discussion of literary passages. In a similar manner, another study conducted a
questionnaire with students who had taken the course in the English language teaching department of
Hacettepe, Selguk, Uludag, and Middle East Technical Universities [4]. Many students at these four
universities are pleased with this course and most of the students think that the course is essential for the
ELT departments. Besides, the study defined an alternative course description because the present course
description was not clear and did not cover its title. The study recommended that this new syllabus should
integrate films related to English Literature as supplementary materials and it should give importance to
historical context and literary movements. Also, the syllabus should integrate literary criticism into
literature courses. Students should be able to express their thoughts, feelings, and they should be
acquainted with different genres of literature such as prose, drama, and poetry. Likewise, recent research
linked to the course of English Literature 1 and Il investigated the attitudes and opinions of students in
the English language teaching department at Kocaeli University related to the use and importance of
literature courses in language teaching [5]. According to the results of the study, many students favored
literature as an important representation of culture, followed by art, films, and music. Last of all, Cirakli
and Kiligkaya explored how literature courses are perceived by thirty pre-service teachers at Middle East
Technical University [6]. The findings of the study demonstrated that pre-service teachers give too much
importance to the literature courses. Also, the participants of the research mentioned that the context of
literature courses should not be limited to the canonic texts and they should improve their linguistic
abilities thanks to critical literary readings and cultural interpretative efforts.

Even though there are not too many studies on English literature course content, topics, and
syllabus, it is possible to find many studies conducted about the syllabus of the other courses in ELT
departments in Turkey context. The main purposes of these studies are analysis of learners’ needs,
analysis of the course content, and offering syllabi for the courses.

The studies investigating the students’ needs and opinions about different courses in the English
language teaching department are Yang’s master thesis related to the ‘‘Advanced Reading’’ course
syllabus [7]. Celik’s research connected with the needs of students in terms of linguistic skills and
Goren’s study linked to the course of “Teaching English Young Learners” [8]. In opposition to the
previous studies, which are based on only the need analysis and perceptions of the learners, some studies
explored the ideas of pre-service teachers about the course syllabus and as a result of it, suggested a
sample syllabus for each course at the same time [9]. To illustrate, Yesilel-Akman conducted a study to
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suggest a syllabus for the “Effective Communication Skills” course after exploring pre-service teachers’
favorite topics for the course [10]. Another research related to syllabus design is based on the “Drama”
course in the English language teaching department [11]. The study suggested that “Drama” courses in
ELT programs should be revisited in terms of practicing artistic skills, acting practices, experiencing
learning, and teaching. Also, it should be called “Creative Drama in ELT”.

On the other hand, some studies are based on the content of the syllabus by analyzing the related
documents and/or suggesting a new syllabus for the courses. For instance, research suggested a topic-
based syllabus including 18 topics for the “Diction” course [ 12]. Another research suggests an alternative
syllabus for World Englishes and Culture course [13]. In this study, researchers foundthe most preferred
topics of the “World Englishes and Culture” course by teacher trainers for undergraduate-level ELT
programs and they offered a variety of topics for the syllabus of this course. Similarly, Cesur and
Bulanik’s study analyzed the syllabus content of the “Teaching English to Young Learners” course [14].
They determined the most preferred topics of the course by teacher trainers. These topics were games,
songs, the definition of young learners and their characteristics, young learners’ speaking skills, and
using visual items.

In the light of literature mentioned above, it is quite obvious that there are few studies on the
components of English literature course syllabi in ELT programs in Turkey context [3. — 28], [4. — 302].
There are few studies about the perceptions of pre-service teachers based on the English Literature course
content [5. — 46], [6. — 12]. None of these studies has examined the syllabus topics of the “English
Literature I and II” course in ELT programs at Turkish universities. Correspondingly, there is a need for
a comprehensive study that focuses on the topics of the English literature course today. This study is
significant as it will investigate the most preferred topics of the English Literature course syllabus for the
first time after the 2018 Education Reform in Turkey. Therefore, the purpose of this study is to find
answers to the following research questions.

1. How many Turkish state universities have the syllabus of English Literature courses available
on their official websites?

2. What are the most preferred topics available in the syllabus of English Literature courses taught
at the ELT departments of Turkish state universities?

Materials and methods of research.

A qualitative research method was implemented in this research study. The grounded theory
developed by Glaser and Strauss was used as a research design in this study. In grounded theory, “data
has been systematically collected and analyzed”. Glaser and Strauss described the steps of generating
theory which comprises collecting, coding, and analyzing the data. In grounded theory, data collection
and data analysis occur at the same time. In addition, the stages of data analysis in this theory are open
coding, axial coding, and coding. In other words, at first, concepts are identified and then moved into
categories, relationships are identified between the categories, and finally, the core category is identified
[15].

Initially, as a part of the qualitative data collection, online curriculums of 59 state universities were
searched to find the most preferred topics for English literature courses. The availability of English
literature courses’ online syllabi for ELT departments at these State universities was found and listed by
giving codes and numbers for each university. A table was prepared to demonstrate whether the syllabi
of English Literature I and Il courses in online curriculums of the 59 state universities were available or
not. Secondly, the topics of English literature courses were gathered and listed from the state universities’
online syllabi which were available. Finally, the qualitative data including English literature course
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content topics were typed into Microsoft Excel for document analysis, and their frequency was
calculated.

As for the data analysis in this study, document and content analysis were used. The first part of
the study is related to the analysis of the data collected from the documents. The documents are the
syllabus of English literature 1 and Il courses in ELT departments of 37 Turkish state universities. A
document analysis of 37 state universities’ online syllabi was used to find the most preferred topics of
these courses in ELT departments. Document analysis is a method that aims to evaluate printed and
electronic documents. It needs data that can be examined and interpreted similarly to other methods in
qualitative research. Its aims are demonstrating meaning, understanding, and creating empirical
knowledge. Documents may contain texts and visuals which are recorded. Document analysis produces
data that can be organized into major themes and categories through content analysis [16].

After investigating the available online syllabi of the state universities, approximately 600 topics
were obtained in total. The same topics were combined to form one title. The qualitative data including
English literature course content were analyzed to find the frequencies of the topics. The frequency of
these topics was found by using the Microsoft Excel database and the topics were obtained from the list
with a frequency of 3 and more. As a result, the most preferred topics were determined and they were
presented on a table.

Results and its discussion.

As it is mentioned before, a document analysis was generated by searching 59 university syllabi
(coded as ‘U’) and the topics of English literature courses in ELT departments of these universities. As
a result of this analysis, out of 59 universities, 37 universities” online syllabi of English Literature Course
I and Il are available as demonstrated in Table 1. The data were found in the 2021-2022 fall term (See
Appendix for detailed information).

Table 1 — Number of Syllabus Available-Not available Online

F Percentage
Available 37 %62.7
Not available 22 %37.2
Note: Compiled by the authors

Furthermore, the most preferred topics of English literature courses were listed and demonstrated
in Table 2. The findings reveal the frequency and codes of each preferred topic for these courses in ELT
departments. According to these findings, the most preferred topics in the English Literature I and Il
courses are Medieval English Literature-The Canterbury Tales Geoffrey Chaucer (f= 25), Old English
period—Beowulf (f= 20), Elizabethan Era- Shakespeare (f= 13).

Other preferred topics are Romanticism in Literature (f=12), Victorian Era (f= 12), Introduction
to Literature: Relations of History, Society and Literature (f=11), Renaissance Period Literature (f=10),
Renaissance Period History (f=7), Shakespeare Sonnet (f= 7), Restoration Period (f=7), Modern Period
in English Literature — Modernism (f=7), The Anglo-Saxon Period (f=6), Medieval English Literature
(f=6), Elizabethan Era: historical, social, literary events (f=6), Elizabethan Poetry (f=6), Elizabethan
Prose (f=6), Samuel Beckett ( f=6), Renaissance and Tudor Period- Thomas More (f=5), Elizabethan
Theatre (f=5), Restoration Period Theatre (f=4), English Poets, Poems (f=4), The history of Great Britain
(f=4), the Essentials of English Literature (f=4), The History of Romantic Period (f=4). Finally, Middle
Age Period: historic, social, literary events (f=3), Analysis of Hamlet as an example of Shakespeare’s
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great tragedies (f= 3), Contemporary English literature (f=3), and 20th century literature (f=3) are the
least preferred ones.

Table 2 — Most preferred topics

Most preferred topics Codes
1 Medieval English Literature - The Canterbury U35, Ul1, U36, U8, U41, U20, U43, U15, U46, U48, 25
Tales Geoffrey Chaucer U54, Us6, U29, U33, U54, U57, U58, U2, U4, U5,
U10, U14, U15, U16, U19
2 Old English Period-Beowulf U29, U33, U35, U36, U41, U46, U48, U54, U56, U43, 20
U20, U17, U4, U8, U5, U16, U17, U11, U14, U15
3 Elizabethan Era- Shakespeare U29, U33, U35, U49, U51, U41, U43, Ul1, U10, U8, 13
U2, U5, U14
4 Romanticism in Literature U33, U48, U57, U14, U11, U8, U36, U29, U35, U56, 12
U17, U36
5 Victorian Era U33, U35, U57, U58, U21, U14, U8, U29, U48, U17, 12
Ul1, U36
6 Introduction to literature: Relations of History, | U29, U33, U48, U49, U54, U56, U46, U16, U11, U4, 11
Society and Literature uis
7 Renaissance Period Literature U56, U57, U58, U8, U17, U44, U16, U48, U57, U46 10
8 Renaissance Period History U11, U53, U57, U41, U25, U21, U15 7
9 Shakespeare Sonnet U18, U30, U29, U30, U55, U15, U35 7
10 | Restoration Period U25, U5s6, U15, U14, U10, U35, U53 7
11 | Modern Period in English Literature, U8, U11, U25, U21, U29, U35, U58 7
Modernism
12 | The Anglo-Saxon period U5, U10, U15, U36, U46, U54 6
13 | Medieval English Literature U5, U10, U41, U21, U53, U56 6
14 | Elizabethan Era - historical, social, literary U5, U8, U25, U41, Us3, U57 6
events
15 | Elizabethan poetry U2, U19, U41, U22, U10, U8 6
16 | Elizabethan prose U2, U8, U19, U10, U41, U22 6
17 | Samuel Beckett U56, U20, U14, U10, U41, U9 6
18 | Renaissance and Tudor Period- Thomas More U29, U33, U36, U54, U1l 5
19 | Elizabethan Theatre U2, U10, U22, U41, U48 5
20 | Restoration Period Theatre U41, U22, U10, U19, 4
21 | English poets, poems U41, U22, U44, U10 4
22 | The Essentials of English Literature U29, U33, Ul11, Ul16 4
23 | The History of Great Britain U29, U33, U48, Ul1 4
24 | The History of Romantic Period U10, Ul1, Ul4, U25 4
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25 | Analysis of Hamlet as an example of U41, Us6, U19
Shakespeare’s great tragedies
26 | Middle Age period: historic, social, literary U4, U5, U24
events
27 | Contemporary English literature U8, U21, Us8
28 | 20th century literature U57, U14, U41
Note: Compiled by the authors

The first aim of this research was to explore how many state universities’ syllabi for English

Literature courses are available on the official websites of their ELT departments. As it is stated before,

out of 59 universities, 37 universities’ online syllabi of English literature courses I and Il were available
in the fall term of the 2021-2022 academic year. Another aim of this research was to determine the most
preferred topics for the English literature courses | and 11 at the undergraduate level at ELT departments
in 37 Turkish state universities. Findings demonstrated that the topic of Medieval English Literature-The
Canterbury Tales had the highest frequency among most preferred topics. To put it differently, the most
preferred topic of English literature courses | and Il were Geoffrey Chaucer’s writing. The second most-
selected topic as a result of the document analysis was identified as the Old English period — Beowulf.
Finally, the third most preferred topic was Elizabethan Era- Shakespeare. However, the Middle Age

period: historic, social, literary events, Contemporary English literature, 20"century literature were the

least preferred topics.

Table 3 — Appendix

Codes ENGLISH LITERATURE ENGLISH
1-SYLLBUS LITERATURE 2
UNIVERSITIES SYLLBUS

Ul AFYON KOCATEPE Not available Not available

U2 AKDENIZ Available Available

U3 AKSARAY Not available Not available

U4 ALANYA ALAADDIN KEYKUBAT Available Available

U5 AMASYA Available Available

U6 ANADOLU Not available Not available

u7 ANKARA SOSYAL BILIMLER Not available Not available

uUs ATATURK Available Available

U9 AYDIN ADNAN MENDERES Available Available

uU10 BALIKESIR Available Available

U1l BARTIN Available Available

U12 BAYBURT Available Available

uU13 BOGAZICI Not available Not available

Ul14 BOLU ABANT {ZZET BAYSAL Available Available

U15 BURDUR MEHMET AKIF ERSOY Available Not available

uU16 BURSA ULUDAG Available Available

u17 CANAKKALE ONSEKiZ MART Available Available

Ul18 CUKUROVA Available Available

U19 DICLE Available Available

u20 DOKUZ EYLUL Available Available

uU21 DUZCE Available Available

u22 ERCIYES Available Available

uU23 ERZINCAN BINALI YILDIRIM Not available Not available
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file:///C:/Users/Asus/Desktop/syylbus%20desıgn/AFYON%20KOCATEPE%20ÜNİVERSİTESİ%20(İngilizce)%20(4%20Yıllık)
https://yokatlas.yok.gov.tr/lisans.php?y=100710012
https://yokatlas.yok.gov.tr/lisans.php?y=100810223
https://yokatlas.yok.gov.tr/lisans.php?y=110510142
https://yokatlas.yok.gov.tr/lisans.php?y=100910231
https://yokatlas.yok.gov.tr/lisans.php?y=101010122
https://yokatlas.yok.gov.tr/lisans.php?y=101410375
https://yokatlas.yok.gov.tr/lisans.php?y=100390139
https://yokatlas.yok.gov.tr/lisans.php?y=101510214
https://yokatlas.yok.gov.tr/lisans.php?y=101810186
https://yokatlas.yok.gov.tr/lisans.php?y=102210056
https://yokatlas.yok.gov.tr/lisans.php?y=100110045
https://yokatlas.yok.gov.tr/lisans.php?y=107310049
https://yokatlas.yok.gov.tr/lisans.php?y=109710066
https://yokatlas.yok.gov.tr/lisans.php?y=102710042
https://yokatlas.yok.gov.tr/lisans.php?y=102910085
https://yokatlas.yok.gov.tr/lisans.php?y=103010328
https://yokatlas.yok.gov.tr/lisans.php?y=103110106
https://yokatlas.yok.gov.tr/lisans.php?y=103310528
https://yokatlas.yok.gov.tr/lisans.php?y=103510068
https://yokatlas.yok.gov.tr/lisans.php?y=103690063
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U24 ESKISEHIR OSMANGAZI Available Available
U25 FIRAT Not available Not available
U26 GAZI Not available Not available
u27 GAZIANTEP Not available Not available
u2s8 GIRESUN Not available Not available
U29 HACETTEPE Available Available
U30 HAKKARI Not available Not available
U31 HARRAN Available Available
U32 HATAY MUSTAFA KEMAL Not available Not available
uU33 INONU Available Available
U34 | ISTANBUL MEDENIYET Not available Not available
U35 | ISTANBUL -CERRAHPASA Available Available
U36 [ZMIR DEMOKRASI Available Available
u37 KAHRAMANMARAS SUTCU IMAM Available Available
U38 KOCAELI Not available Not available
U39 MARMARA Available Available
U40 MERSIN Not available Not available
U4l MUGLA SITKI KOCMAN Available Available
u42 MUS ALPARSLAN Available Available
u43 NECMETTIN ERBAKAN Available Available
U44 | NEVSEHIR HACI BEKTAS VELI Available Available
U45 | NIGDE OMER HALISDEMIR Not available Not available
U46 ONDOKUZ MAYIS Available Available
ua7 ORTA DOGU TEKNIK Not available Not available
u48 PAMUKKALE Available Available
U49 SAKARYA Available Available
U50 SIRT Not available Not available
Us1 SINOP Not available Not available
uU52 SIVAS CUMHURIYET Not available Not available
U53 SULEYMAN DEMIREL Available Available
Us4 TOKAT GAZIOSMANPASA Available Available
U55 TRABZON Not available Not available
U56 TRAKYA Available Available
us7 VAN YUZUNCU YIL Available Available
Us8 YILDIZ TEKNIK Available Available
U59 YOZGAT BOZOK Not available Not available

Note: Compiled by the authors

Conclusion.

Research studies related to the most preferred topics of English Literature courses at schools have
similar results. For instance, Swain and Hostetter defined Beowulf as one of the most popular poems
taught in American high schools and undergraduate programs [17]. Many teachers in their classrooms
want their students to study this ancient poem. In addition, Beowulf is preferred by many English teachers
since it helps them teach about Old English and the development of the English language. It provides an
opportunity of asking questions about good and evil [18]. Many scholars, literary critics, teachers, and
students strongly believe in the necessity of reading the Anglo-Saxon poem Beowulf because it offers
students the chance to practice rhetoric skills through speaking, and writing and to gain an insight into
the history of England.

Additionally, Field found that Chaucer is now being taught in sixty-three departments of English
in the UK. Besides, Korcsolan touched on the importance and necessity of teaching Shakespeare in
English literature. She explored that teachers teach his writings since they like what Shakespeare says
about human nature. Moreover, many teachers advocate that studying the works of Shakespeare is
essential while teaching English Literature, his plays are still topical, and the themes of his plays are still

X Jocmyxameoos amuindazer Ameipay ynueepcumeminiy Xabapuwwicol MNe3 (66), 2022 46
Becmuux Amvipayckozco ynusepcumema umenu X [Jocmyxamedosa

Bulletin of Kh.Dosmukhamedov Atyrau University


https://yokatlas.yok.gov.tr/lisans.php?y=103810462
https://yokatlas.yok.gov.tr/lisans.php?y=103990109
https://yokatlas.yok.gov.tr/lisans.php?y=104110306
https://yokatlas.yok.gov.tr/lisans.php?y=104210508
https://yokatlas.yok.gov.tr/lisans.php?y=104810274
https://yokatlas.yok.gov.tr/lisans.php?y=105090091
https://yokatlas.yok.gov.tr/lisans.php?y=107710018
https://yokatlas.yok.gov.tr/lisans.php?y=105310055
https://yokatlas.yok.gov.tr/lisans.php?y=105410239
https://yokatlas.yok.gov.tr/lisans.php?y=111610449
https://yokatlas.yok.gov.tr/lisans.php?y=111110071
https://yokatlas.yok.gov.tr/lisans.php?y=106910037
https://yokatlas.yok.gov.tr/lisans.php?y=107210102
https://yokatlas.yok.gov.tr/lisans.php?y=107410048
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https://yokatlas.yok.gov.tr/lisans.php?y=108210108
https://yokatlas.yok.gov.tr/lisans.php?y=108410054
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https://yokatlas.yok.gov.tr/lisans.php?y=108810562
https://yokatlas.yok.gov.tr/lisans.php?y=102610713
https://yokatlas.yok.gov.tr/lisans.php?y=109210838
https://yokatlas.yok.gov.tr/lisans.php?y=112110998
https://yokatlas.yok.gov.tr/lisans.php?y=109410863
https://yokatlas.yok.gov.tr/lisans.php?y=110110022
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important. Also, teachers appreciate Shakespeare as a source of giving information about English history
and English culture and they support the view that works of Shakespeare are useful for teaching academic
content based on culture, literature, and theatre history. Last of all, it allows students to practice language
skills and forms [19].

Among 37 state universities’ syllabi of the English literature courses, only one or two universities
preferred the following topics: elements of narrative (setting, plot, point of view, characterization, and
characters), figures of speech, Early Nineteenth-century poets, John Milton and Paradise Lost, Thomas
More and Utopia, Ancient Greek and Roman Mythology, Chrysanthemums by John Steinbeck, Cat in
the Rain by Ernest Hemingway, Annabel Lee by Edgar Allan Poe, Robinson Crusoe by Daniel Defoe,
Gulliver’s Travels by Jonathan Swift, The World is too much with us by Wordsworth, Moby Dick by
Herman Melville, A Tale of Two Cities by Charles Dickens, Grapes of Wrath by John Steinbeck, A
Days Wait by Ernest Hemingway, Hearts and Hands by O’Henry, Story of an Hour by Kate Chopin and
some writers such as Robert Frost, William Blake, Virginia Woolf, John Keats, Oscar Wilde.

Although some literary works such as Oscar Wilde’s The Importance of Being Earnest, T. S. Eliot’s
The Love Song of J. Alfred Prufrock, Sylvia Plath’s Metaphors, writers such as Mary Shelley, Jane
Austen, Aldous Huxley, Emily Dickinson and some literary masterpieces such Waste Land, Ulysses are
important in the field, they are not chosen by the teacher educators at 37 state universities. This result is
directly in opposition to the reading list for English literature departments of some universities and
colleges in Europe and in the United States. For instance, students who start to study English studies are
required to read writings of Oscar Wilde, Emily Dickinson, T.S. Eliot, James Joyce Mery Shelley, Jane
Austen, A. Huxley, and Sylvia Plath. Similarly, James Joyce’s Dubliners, T. S. Eliot’s The Waste Land,
and Aldous Huxley’s Brave New World are strongly recommended books for English literature
departments.

Taking into account the findings obtained as a result of this study, it is possible to say that the non-
availability of 22 online syllabi of English Literature courses is a great deficiency for English language
teaching programs in the age of technology. Because of this reason, these state universities should have
online syllabi for these courses on their official websites and 37 available online syllabi of universities
should be updated. Moreover, teacher educators can form the syllabus of English literature courses at
universities and English teachers can draw advantage from the most preferred topics in their EFL
classrooms while teaching English literature course.

A suggestion for future research studies could be exploring teacher educators’ opinions related to
the most and least preferred topics of English literature courses. In other words, future research studies
can be based on interviews about why the teacher trainers have chosen these topics. On the other hand,
it is possible to suggest exploring students’ preferences, needs, and interests related to topics of English
literature courses for future studies since preferences and the needs of the learners should be diagnosed
before designing a syllabus.
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ATFBIJIIIBIH TIJITH OKBITY KA®EJIPAJIAPBIHBIH AFBIJIIIIBIH OAEBUETI
[MOHIHIH CUJIJIABYChI YIIIH YCBIHBIJIATBIH TAKBIPBITITAPBI

Anjarna.

Makaaja yHUBEPCUTETTE aFbUILIBIH 9/IeOMeTiHIH KypcTaphlHAa YCHIHBIIATHIH TaKbIPhINTapFa oIy jkacanasl. Tl
OKBITY/Ia KOpPKEeM ofeOMeTTi IIBIHAMBI MaTepHain peTiHxe MaijanaHyAblH KeNTereH apThIKIIBUIBIKTaphl 0ap, MBbICAJIbI,
OKYIIBIJIAP/IBIH MOJICHHETapaIbIK KY3bIPETTUNTIH JaMBITy, JKeKe KaTbICy, OKBITBUIATBIH TUIAI MEHrepyre Kociom Hazap
ayJapy, LIbIFapMalIbUIbIK, CBIHH )KOHE aHAJTMTHKAJIBIK OWIay, ayJapMa, Ceilliey )koHe KapbIM-KaTbhlHAC AaFapuIapbl. THiciHIIe,
OyJ1 3epTTeyIiH MaKcaThl — MEMJICKETTIK YHHUBEPCUTETTEPIIH PECMHU BeO-CalTTaphIHIA aFBUILIBIH 9/1e0NeTi KypCTaphIHBIH
OKYy JKOocmapiiapbl 0ap ekeHiH 3epTrey, coHbiMeH kKatap ELT OarnmapnamanapbiHia aFbUILIBIH 9/1e0UETi KypCTapblHBIH €H
KOJIQJIbI TAKBIPBINITAPBIH aHbIKTay. Canaibl JepeKkTep/Ii )KUHaY asiChIHIA OChI KypCTap/IblH €H KOJIAMIIbl TAaKbIPBINTAPBIH Ta0y
yuriH 59 MeMIleKeTTiK YHHBEPCUTETTIH OHJIAH OKy Oarmapiamanapbl 3epTTeNji. 3epTTey HoTIkenepi OoiibiHIma 59
yHUBepCHTETTIH Tek 37 yHuBepcurerinae «I xaone 11 arpuinibH oe0ueTi KypeTapb» OHJIaiH OarapiamManapbl KOJDKeTIMI
Oonabl. 37 YHMBEPCUTETTIH arbUIIBIH 9J€OMETi KypCTapbIHBIH OaraapiaManapblHAA KMl TaKbIPBINTap KeNTipiIreH.
Opraracelpiblk  arsuImbiH oneoueri — Jhxeddpu Yocepmin «KenrepOepu oHrimenepi», €cki arbUINIBIH Ke3€HI —
«beoBynbd» xone Dnmzader noyipi — lllekcnup eH TaHBIMaJI TaKbIPBINTApAbIH Oipi, all OPTAaFrachIpPIbIK KEe3€H: TapHXH,
QNIEYMETTIK, 971e0M OKuFajap, Ka3ipri arblIIIbIH 91e0ueTi, 20 Fachlp apebueTi eH KoNaiiibl TakpIpsinTap 00isl. 3epTTeyain
KOPBITHIHIB! OemiMiHzne yHuBepcutertepaid ELT dakynbrerTepinaeri aFbuIIbIH 971e0MeTi KypcTapblHBIH OKY >KOCHapJIaphl
OolibIHIIIA KeHOip YCHIHBICTAp OepiireH.

Heri3ri ce3aep: arbuTIbIH o1e0METi, aFBUIIIBIH 9€OHETI KypCTaphl, OKY >KOCIIApbIH KYPY, aFbUIIIBIH TUTIH OKBITY,
Kypc, Oarmapiamanap.
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OB30P ITPEJJATAEMBIX TEM IO KYPCY AHI'JIMACKOM JIUTEPATYPBI B
CWIJIABYCAX OT KA®EZP ELT

AHHOTANMA.

B cratpe maetrcs 0030p TeMm, mpemTaraeéMbeIX B KypcaxX aHTIHMICKOH JMTepaTypbl YHHBEpCHTETa. VICTONb30BaHUE
XYIOKECTBEHHON JMTEpPaTyphl IIpu OOYUIECHUH SI3BIKY B KaueCTBE ayTCHTHYHOTO MaTepHana MMEET MHOTO IPEHMYILIECTB,
TaKUX KaK pa3sBUTHE MEXKYIbTYPHOH KOMIIETCHIIMH YJaIXCsl, IMYHOIN BOBIEYEHHOCTH, IPO(ECCHOHATBHOM HALIEICHHOCTH
Ha BIIAZICHUE M3Y9aeMbIM SI3BIKOM, KPEATUBHOCTh, KDUTHUECKOE U aHATMTHYECKOE MBIIUICHHUE, HABBIKM YCTHOTO TIEPEBO/A,
pasroBopHOi peun M oOmeHus. COOTBETCTBEHHO, LENbIO JIAHHOTO HCCIIEAOBAHUS SIBISIETCS M3YYEHHE TOTO, CKOJIBKO
TOCY/IapCTBEHHBIX YHHBEPCUTETOB UMEIOT y4eOHbIE IJIaHbl KYPCOB aHTIIMHCKOW JIMTEpaTyphl Ha CBOMX O(UIMANIbHBIX BEO-
caiitax, a TaKXe BBLIBJICHHE HauOoiiee MPEANOYTUTEIBHBIX TEM KyPCOB aHINIMICKOM JauTeparypsl B nporpammax ELT. B
paMkax cOopa KaueCTBEHHBIX JAaHHBIX ObUTH M3YyUeHBI OHJIAH-y4eOHbIe IPOrpaMMbl 59 rocyaapCTBEHHBIX YHHBEPCUTETOB,
4TOOBl HAWTH HauOoJiee MPEANOYTUTEIBHBIE TEMbl STHX KypcoB. CoriacHo pe3yiabTaTaM HCCICAOBaHMs, 3 59
YHHUBEPCUTETOB TOJIBKO B 37 yHUBEpCUTETaX ObUIH JOCTYIHBI OHJIaiH-TIporpaMMel «Kypcos aHruiickoit murepatypsl | u 1.
Taroke ObUTM TIepedHcieHbl OOImme TEeMbl B IPOrpaMMax KypCOB AaHTJIMHCKOW JHTepaTypsl 37 YHHBEPCHTETOB.
CpemHeBekoBas aHTIHiicKas tuTeparypa — «KeHrepOepuiickue pacckassi» xeddpu Yocepa, npeBHEAHTIHICKAN TIEPHO
— «beoBynbdh» n enmuzaBeTHHCKas 31oxa — lllekcnup ObUIM OJHUME U3 CaMbIX HOMYJISAPHBIX TEM, B TO BPEMs KaK MEPHOA
CpenHEeBEKOBbS: HCTOPUIECKHUE, COIIMANBHBIC, TUTEPATypHbIE COOBITHS, COBPEMEHHAs aHTTIMHCKAs JINTEpaTypa, JIUTepaTypa
20-ro Beka OblIM Haumboiee MHPEANOYTHUTEIbHBIMH TEMaMd. B 3aKIIOYMTENBHOM YacTH HMCCIEAOBAHUS IIPEICTABICHBI
HEKOTOPbIE MPEJIOKEHNUS 110 yueOHBIM IUIaHaM KYpCOB aHIIIMHCKON uTepaTyphl Ha ¢akyibrerax ELT yHuBepcureTos.

KaioueBble ciioBa: AHrnumiickas JuTepaTypa, Kypchbl aHIIMHCKOM JMTeparypbl, pa3paboTka y4eOHBIX IpOrpamMm,
IIperoiaBaHue aHIIMHCKOTO SA3bIKa, KYPC, IPOTPaMMBI.
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